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vocabulary, sentence length, plot, character or cultural aspects are 

easy to understand, the reader will be attracted to and start utilizing 

what they’ve learned. Renate A. Schulz (1981, p.43) mentions that, 

through careful selection of literary works according to learners' 

linguistic difficulty; it is possible to increase the comprehension, 

appreciation, and enjoyment of literature.  

According to Collie and Slater (1987, p. 266) , literature itself 

presents a scope for awareness of the target language in terms of 

written and oral features of that particular language. Likewise, 

those materials may provide opportunities for recognizing the 

culture of that language. The more the students recognize the 

culture, the more they will demonstrate integrative motivation, 

which will help learning the target language more deeply. 

 

2.INTEGRATIVE MOTIVATION 

Coşkun and Öztürk (2013: 140) state that “motivations of students 

are quite important to enhance their learning in the classroom”. It 

can be argued that there is a strong relation between literature and 

integrative motivation because integrative motivation stems from 

students’ enjoyment and desire of target language. 

According to Gardner & Lambert (1972) there are two types of 

motivation while learning a language - integrative and instrumental 

motivation – and each student may possess one or both. 

Instrumental motivation is the result of practical reasons. On the 

other hand, integrative motivation stems from students’ enjoyment 
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and desire towards the culture and literature of the target language. 

If students show integrative motivation, they demonstrate “positive 

attitudes towards the learning situation and exhibit aspects of 

motivated behavior such as effort, an expressed desire and 

enjoyment in the process of learning” (Lamb; 2004: 3). 

Students have integrative motivation when they have “interest in 

foreign languages,” “desire to learn the target language,” positive 

“attitudes toward learning the target language, ”positive“ attitudes 

toward the learning situation,” “desire to interact with the target 

language community,” and positive “attitudes toward the target 

language community” (Gardner;1972) as cited in Dörnyei (1994: 

45). 

Wang (2014: 11) states that students “with strong integrative 

motivation admire the target culture, and are quite eager to learn its 

history, society, and are full of curiosity about the structure and 

expression of the target language”. For this reason, literature and 

literary material scan improve student learning due to enthusiasm 

and enjoyment available within the students towards target 

language. 

 

3.THE LITERATURE USAGE – INTEGRATIVE 

MOTIVATION CONNECTION 

The benefits of literature in the language learning framework have 

been recognized by numerous researchers; Collie and Slater 

(1996); Lazar (1993); Chattopadhyay (1983); Long (2000); Burke 
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and Brumfit (2000); Littlewood (2000); Pettit (2000); Carter 

(2000). The inherent value of literature as a useful source in 

language teaching is strongly defended by many researchers. 

Additionally, literary materials pave the way for integrative 

motivation, which stems from personal desire and enjoyment.  

Literature itself not only consists of valuable authentic materials 

but also inspires students to learn about cultures, which ultimately 

leads students to enrich their cultural knowledge (Carter & Long; 

1991; Collie & Slater; 1987; at Yilmaz; 2012: 86). As a general 

rule, the more students know a particular culture, the more they are 

interested in learning that particular literature.  

When teachers use literary materials in the language classroom, 

they provide opportunities for students to enhance their linguistic 

knowledge. However, teachers need to consider their literary 

materials, which contribute to language ability and increase 

students’ motivation for positive outcomes, since students benefit 

most from materials that they enjoy and would like to engage in 

learning. The more literary works the students know, the more they 

will have the ability to make up their own work. Thus, literature 

opens new horizons in the minds of students through its 

enhancement of cultural knowledge, enrichment of language, and 

enrichment of language abilities. 

Literary materials that present authentic real life situations for the 

good of the students in language classroom are really important. 

Moreover, authentic materials motivate students integrative. Thus, 
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students exposed to authentic materials start learning not only for 

enjoyment and interest but also because they wish to learn the 

target language deeply.  

Integrative motivated students have a desire within themselves to 

learn a language, so that they are motivated by themselves. There 

is no need to motivate them to learn a target language. Their 

enjoyment and interest incentivize them to learn it. In short, 

learning a target language stems from students’ integrative 

motivation and integrative motivation paves the way for better 

learning.  

In addition to motivation, literary materials provide a rich source 

for teachers in terms of teaching the language, since those 

materials put forward a picture of the target language to some 

extent. Literary materials are generally known as being unique to 

the culture of the target language. On the other hand, teachers need 

to know how to select those materials for positive outcomes by 

considering students’ desires, interests, and expectations in order 

to motivate them to learn the target language. 

Literary materials can present opportunities not only in the 

classroom, but also in students’ homes. After classes, student may 

have in their hands any literary materials they like to read, such as 

stories, poems, novels, etc. By doing so, they can continue their 

learning wherever they are and demonstrate an integrative 

motivation to learn a target language. 
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Finally, literary materials are known as a medium for learning 

language through which the respective teachers are likely to guide 

their students for positive outcomes. With the aid of those 

materials, teachers can encourage students to engage better in 

learning a target language. Consequently, literary materials allow 

students to make a very significant connection between literature 

and language. 

 

4.LITERATURE IN LANGUAGE CLASSROOM 

Many researchers have argued that literature has a number of 

benefits which include but are not limited to availability of unique 

material, stimulation of reader's development and contribution to 

reader's vocabulary and cultural enrichment. Along with the 

abovementioned benefits diversity, interest, and vagueness, and 

universality, could be named as other advantages. These 

advantages however are achieved and properly shaped if the 

instructors are able to select literary materials that make the 

students engage, thus increasing their interest, respond and draw a 

connection between literature and language.  

Language enrichment is one of the positive results of using 

literature in teaching language. Through reading literature, students 

manage to enhance their abilities to structure sentences in various 

ways, organize thoughts and bodies of text in different formats, 

and use vocabulary that best depicts a thought or an action. 

Literature also provides a richer and deeper understanding of 
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English language. As Povey (1972: 187) mentions, “literature will 

increase all language skills because it will extend linguistic 

knowledge by giving evidence of extensive and subtle vocabulary 

usage and complex and exact syntax". The exposure to different 

literary texts has its advantages not just in strengthening speaking 

skills but writing skills as well. This is especially evident in the 

structuring of a sentence. A successfully written sentence obtains 

both grammatical strength and ability to connect ideas. Thus, the 

more one reads the more they allow themselves to grow as writers 

because they are being exposed to different formations and 

functions of a sentence. Simultaneously, they are digging deeper 

into the roots of the English language and being able to 

comprehend it better. By doing this, readers are not merely 

ensuring that they are capable of learning syntax and differently 

vocabulary discriminations, but they are being exposed to a whole 

new culture and its literary works.  

Cultural enrichment is another important benefit of using literature 

in language teaching. Language students can learn ideologies, 

customs, feelings and history of a country, language of which they 

study. Literature serves as a channel to a nations' culture as it 

entails experience of those people in particular frameworks and 

ideologies. Students have the possibility to learn about history, 

traditions and ways of life based on which the literary works have 

been written.  
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In order for the students to be able to fully embrace these 

advantage/benefits, the literary works selected should pertain to the 

student's knowledge and understanding level. Selecting difficult 

text for students may render ineffective in teaching the language. 

McKean (2004) states that, literature is part of a cultural heritage 

which is available to everyone, and which can enrich our lives in 

all kinds of ways. The students may have a chance to learn about 

history, customs and life styles of the country and nation through 

literary texts. Collie and Slater (1987) state that literature is 

perhaps best seen as a complement to other materials used to 

increase the foreign learner's insight into the country whose 

language is being learned. 

Povey (1967) claims that language and culture are intertwined. The 

language is the product of the culture and they reinforce each 

other. He claims that the examples from literary works may 

encourage and guide students to be creative. Literature helps 

students to be aware of other cultures, which leads toward 

acceptance of cultural diversification. Students may increase their 

knowledge about the unfamiliar cultures that exist in the world and 

this will prevent future cultural shocks while they travel in 

different cultures and places.   

To cap it all, literature has shown to have several benefits in EFL 

classes as it can be very beneficial in enhancing linguistic 

knowledge. However, these benefits are achieved if the students 

enjoy reading the selected pieces of literature which in turn 
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increase their motivation and participation as well as their 

language ability. Finally, getting to know a foreign culture through 

the means of literature results in an increase in understanding of 

that culture which subsequently enhances abilities to create their 

own work. 

 

5.CONCLUSION 

There are various sources of motivation for students who seek to 

learn a foreign language. According to Dörnyei and Csizér (2002: 

453) as cited in Lamb (2004: 3) students “may have an 

‘international posture’ that motivates them to learn and 

communicate in the language more than others’’. 

Wang (2014: 11), states that “integrative motivation may be an 

important requirement for successful language learning.” Students 

with integrative motivation demonstrate “positive attitudes towards 

the learning situation, and (exhibit) aspects of motivated behavior 

such as effort, an expressed desire, and enjoyment in the process of 

learning” Lamb (2004). As demonstrated in previous studies 

(Gardner;1972; Zanghar; 2012; at Jin 2014: 252), integrative 

motivation is more productive for students and leads to better 

outcomes in language learning process.  

According to Warschauer (2000: 530), “as a result of changes in 

globalization, employment, and technology”, most students would 

like to demonstrate themselves to the world through language. 

While learning a foreign language, “literature can be used as a 
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positive stimulation to motivate students, and a good means to 

improve reading and writing skills” Vural (2013: 22). 

Literary materials, especially that provide real life situations, are 

wonderful asset for teachers in language classrooms since 

“literature will increase all language skills because it will extend 

linguistic knowledge by giving evidence of extensive and subtle 

vocabulary usage and complex and exact syntax” Povey (1972: 

187). Additionally, “through literature, students not only see 

people they might never have encountered or spoken with in 

ordinary life, they see the world through the eyes of the characters 

portrayed in a story” Torres (2012: 12). Thus, teachers should 

consider literary materials as valuable authentic materials that lead 

to positive outcomes. 

Literary materials motivate students integrative and create an 

active learning environment which paves the way for both teachers 

and students since “active learning through the study of literary 

works and the role of the teacher are thus key in the development 

of the students’ proficiency level in terms of gaining a better 

command of the target language. Torres, (2012, p. 14). 
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Abstract 

In its endeavor to make education relevant to the needs of the 
Kenyan people, educational reforms could perhaps underscore 
Paulo Freire’s concept of banking education. Freire articulates 
the banking concept of education as a hindrance to the realization 
of the essence of education as practice of freedom. In the banking 
model education climate, students are often treated as receptacles 
for the knowledge that comes from the instructor, and are 
therefore not given a free orientation to their own ideas. This 
articulation of education stifles critical thinking, because students 
are taught to disassociate their educational improvement from 
their experience. The banking approach puts education in crisis 
because critical thinking or first order thinking that is fundamental 
to human experience fails to cultivate its importance to the skills 
and information demonstrated in a classroom. 
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1.INTRODUCTION 

The principle underlying education reforms in Kenya seems to be 

the equipment of learners with relevant knowledge, skills and 

attitudes for service, not only to the society but also for personal 

fulfillment. Checked against various stages of educational 

practices and reforms, there is evidence of gaps between 

expectations and results in Kenya. The 7-4-2-3-System of 

Education that was geared towards manpower development did not 

obtain. It was observed that the system lacked the capacity and 

flexibility to respond to the changing aspirations of individual 

Kenyans and the labour market needs, in terms of new skills, new 

technologies and the attitude to work Owino (1997). The 8-4-4 

System of Education which arose out of the concerns that a basic 

academic education might lack the necessary content to promote 

widespread sustainable (self) employment hence championed the 

philosophy of education for Self-reliance has been criticize for not 

living to this expectation (Desouza; 1987).  

The Government of Kenya in its report of the Task Force set up in 

January indicates that at the present, the quality of education in 

Kenya is not clearly spelt out so that the curriculum delivery could 

focus on development of specific expected competences to be 

assessed. A recommendation for a more flexible and 

comprehensive structure for Kenya’s education system and 

curriculum reform to specify the expected competences at every 
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level of learning has been put forward.  The rationale for the 

revised structure is to ensure learners acquire competences and 

skills that will enable them to meet the human resource aspirations 

by offering a choice of subject pathways at the end of the 

Elementary School phase; ensure the attainment of 100% transition 

rate from primary to secondary, thereby reducing wastage by 

introducing automatic progression to the junior secondary phase 

based on the acquisition of core skills and competences (literacy, 

numeracy and communication skills). The revised structure will 

also focus on early identification and nurturing of talent in 

individual learners at the end of the junior secondary phase; allow 

for specialization at the end of junior secondary; introduce a 

system of Competence Assessment Tests (CATS) measuring 

knowledge, skills and competences, the results of which will be 

cumulative and form part of a formative assessment process, the 

credits from which will be accumulated in the summative 

assessment at the end of each phase. This is distinct from the 

present situation where students either pass or fail and exit the 

system. 

One area of educational practice that has not been addressed for 

review, from the onset formal education in Kenya is the classroom 

interaction between the learner and the teacher. This interaction 

described as pedagogy in this proposed study is a pivot point 

(joint) between the content of education and the outcome. Whereas 

pedagogy has received no attention, from the foregoing historical 
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overview of educational aspiration in Kenya, it seems that 

education is evaluated on the strength of learning outcome as 

evident from the central role of examinations at each terminal level 

of schooling and the ability to find employment. As Emmick 

(2007) discusses education today is governed by an outcome-based 

paradigm. Teachers and students alike are evaluated and 

determined by their scores on standardized tests, which articulate 

how the assessment of skills and information have overwhelmingly 

become the sole basis for an educated person. Students are treated 

like receptacles for knowledge that they only find outside of 

themselves, in the teacher or class material. They are not given a 

free orientation towards the development of their own learning if 

their educative environment already requires that regurgitating 

answers is the only worthwhile educative measure. Likewise, 

teachers are expected to put skills and information inside of 

students without granting them access towards their own 

pedagogical or curricular prejudices, something that may become 

the most important "outcome" of a healthy education. 

In an outcome based learning environment, both students and 

teachers alike tend to develop an inability to investigate the 

presuppositions involved in their own learning. They will not be 

capable of the kind of first order thinking fundamental to human 

growth and flourishing, because they have fixed their gaze towards 

learning with an unhealthy orientation towards improper goals and 

standards (Emmick; 2007). The un-educated are those who have 
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not been given a free orientation towards their own self-

development by being forced into an education that accepts only 

pre-authorizes answers or certain and determinate outcomes. 

However, if we really want to reform this paradigm, then our 

inquiry might be well served by a critique of this technical 

prejudice which itself does not fall prey to a technical interpretive 

mode. 

 

2.THEORETICAL SUPPORT 

Paulo Freire (2005) theorizes that through their continuing praxis, 

men and women simultaneously create history and become 

historical-social beings. Because — in contrast to animals, people 

can tri-dimensionalize time into the past, the present, and the 

future, their history, in function of their own creations, develops as 

a constant process of transformation within which epochal units 

materialize. These epochal units are not closed periods of time, 

static compartments within which people are confined. Were this 

the case, a fundamental condition of history, its continuity, would 

disappear. On the contrary, epochal units interrelate in the 

dynamics of historical continuity. 

 

An epoch is characterized by a complex of ideas, concepts, hopes, 

doubts, values, and challenges in dialectical interaction with their 

opposites, striving towards plenitude. The concrete representations 

of many of these ideas, values, concepts, and hopes, as well as the 
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obstacles which impede the people’s full humanization, constitute 

the themes of that epoch. These themes imply others which are 

opposing or even antithetical; they also indicate tasks to be carried 

out and fulfilled. Thus, historical themes are never isolated, 

independent, disconnected, or static; they are always interacting 

dialectically with their opposites. Nor can these themes be found 

anywhere except in the human-world relationship. The complex of 

interacting themes of an epoch constitutes its “thematic universe.” 

Confronted by this “universe of themes” in dialectical 

contradiction, persons take equally contradictory positions: some 

work to maintain the structures, others to change them. As 

antagonism deepens between themes which are the expression of 

reality, there is a tendency for the themes and for reality itself to be 

mythicized, establishing a climate of irrationality and sectarianism. 

This climate threatens to drain the themes of their deeper 

significance and to deprive them of their characteristically 

dynamic aspect. In such a situation, myth-creating irrationality 

itself becomes a fundamental theme. Its opposing theme, the 

critical and dynamic view of the world, strives to unveil reality, 

unmask its myth-cization, and achieve a full realization of the 

human task: the permanent transformation of reality in favor of the 

liberation of people. 

In the last analysis, the themes both contain and are contained in 

limit-situations; the tasks they imply require limit-acts. When the 

themes are concealed by the limit-situations and thus are not 
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clearly perceived, the corresponding tasks, people’s responses in 

the form of historical action, can be neither authentically nor 

critically fulfilled. In this situation, humans are unable to transcend 

the limit, situations to discover that beyond these situations and in 

contradiction to them lies an untested feasibility. In sum, limit-

situations imply the existence of persons who are directly or 

indirectly served by these situations, and of those who are negated 

and curbed by them. Once the latter come to perceive these 

situations as the frontier between being and being more human, 

rather than the frontier between being and nothingness, they begin 

to direct their increasingly critical actions towards achieving the 

untested feasibility implicit in that perception. On the other hand, 

those who are served by the present limit situation regard the 

untested feasibility as a threatening limit-situation which must not 

be allowed to materialize, and act to maintain the status quo. 

Consequently, liberating actions upon an historical milieu must 

correspond not only to the generative themes but to the way in 

which these themes are perceived.  

3.PAULO FREIRE ON FREEDOM AS THE ESSENCE OF 

EDUCATIONAL PRACTICE  

As we attempt to analyze dialogue as a human phenomenon, we 

discover something which is the essence of dialogue itself: the 

word. But the word is more than just an instrument which makes 

dialogue possible; accordingly, we must seek its constitutive 

elements. Within the word we find two dimensions, reflection and 
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action, in such radical interaction that if one is sacrificed, even in 

part the other immediately suffers. There is no true word that is not 

at the same time praxis. Thus, to speak a true word is to transform 

the world. 

An unauthentic word, one which is unable to transform reality, 

results when dichotomy is imposed upon its constitutive elements. 

When a word is deprived of its dimension of action, reflection 

automatically suffers as well; and the word is changed into idle 

chatter, into verbalism, into an alienated and alienating “blah.” It 

becomes an empty word, one which cannot denounce the world, 

for denunciation is impossible without a commitment to transform, 

and there is no transformation without action. On the other hand, if 

action is emphasized exclusively to the detriment of reflection, the 

word is converted into activism. The latter, action for action’s sake 

negates the true praxis and makes dialogue impossible. Either 

dichotomy, by creating unauthentic forms of existence, creates also 

unauthentic forms of thought which reinforce the original 

dichotomy. 

Human existence cannot be silent nor can it be nourished by false 

words, but only by true words, with which men and women 

transform the world. To exist humanly is to name the world, to 

change it. Once named, the world in its turn reappears to the names 

as a problem and requires of them a new naming. Human beings 

are not built in silence, but in word, in work, in action-reflection. 

But while to say the true word which is work, which is praxis is to 
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transform the world, saying that word is not the privilege of some 

few persons, but the right of everyone. Consequently no one can 

say a true word alone nor can she say it for another, in a 

prescriptive act which robs others of their words. 

Dialogue is the encounter between men, mediated by the world, in 

order to name the world. Hence, dialogue cannot occur between 

those who want to name the world and those who do not wish this 

naming — between those who deny others the right to speak their 

word and those who are right to speak has been denied them. 

Those who have been denied their primordial right to speak their 

word must first reclaim this right and prevent the continuation of 

this dehumanizing aggression. 

 

If it is in speaking their word that people, by naming the world, 

transform it dialogue imposes itself as the way by which they 

achieve significance as human beings. Dialogue is thus an 

existential necessity. And since dialogue is the encounter in which 

the united reflection and action of the dialoguers are addressed to 

the world which is to be transformed and humanized, this dialogue 

cannot be reduced to the act of one person’s “depositing” ideas in 

another; nor can it become a simple exchange of ideas to be 

“consumed” by the discussants. Nor yet is it a hostile, polemical 

argument between those who are committed neither to the naming 

of the world, nor to the search for truth, but rather to the imposition 

of their own truth. Because dialogue is an encounter among 
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women and men who name the world, it must not be a situation 

where some name on behalf of others. It is an act of creation; it 

must not serve as a crafty instrument for the domination of one 

person by another. The domination implicit in dialogue is that of 

the world by the dialoguers; it is conquest of the world for the 

liberation of humankind. 

 

4.THE TENETS OF DIALOGICS 

Dialogue cannot exist, however, in the absence of a profound love 

for the world and for people. The naming of the world, which is an 

act of creation and re-creation, is not possible if it is not infused 

with love. Love is at the same time the foundation of dialogue and 

dialogue itself. It is thus necessarily the task of responsible 

Subjects and cannot exist in a relation of domination. Domination 

reveals the pathology of love: sadism in the dominator and 

masochism in the dominated. Because love is an act of courage, 

not of fear, love is commitment to others. No matter where the 

oppressed are found, the act of love is commitment to their cause, 

the cause of liberation. And this commitment, because it loves, is 

dialogical. As an act of bravery, love cannot be sentimental; as an 

act of freedom, it must not serve as a pretext for manipulation. It 

must generate other acts of freedom; otherwise, it is not love. Only 

by abolishing the situation of oppression is it possible to restore the 

love which that situation made impossible. If I do not love the 
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world if I do not love life if I do not love people I cannot enter into 

dialogue. 

On the other hand, dialogue cannot exist without humility. The 

naming of the world, through which people constantly re-create 

that world, cannot be an act of arrogance. Dialogue, as the 

encounter of those addressed to the common task of learning and 

acting, is broken if the parties (or one of them) lack humility. How 

can I dialogue if I always project ignorance onto others and never 

perceive my own? How can I dialogue if I regard myself as a case 

apart from others  mere “its” in whom I cannot recognize other 

“I"s? How can I dialogue if I consider myself a member of the in-

group of pure men, the owners of truth and knowledge, for whom 

all non-members are “these people” or “the great unwashed"? How 

can I dialogue if I start from the premise that naming the world is 

the task of an elite and that the presence of the people in history is 

a sign of deterioration, thus to be avoided? How can I dialogue if I 

am closed to and even offended by the contribution of others? How 

can I dialogue if I am afraid of being displaced, the mere 

possibility causing me torment and weakness? Self-sufficiency is 

incompatible with dialogue. Men and women who lack humility 

(or have lost it) cannot come to the people, cannot be their partners 

in naming the world. Someone who cannot acknowledge himself 

to be as mortal as everyone else still has a long way to go before he 

can reach the point of encounter. At the point of encounter there 

are neither utter ignoramuses nor perfect sages; there are only 
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people who are attempting, together, to learn more than they now 

know. 

Dialogue further requires an intense faith in humankind, faith in 

their power to make and remake, to create and re-create, faith in 

their vocation to be more fully human (which is not the privilege 

of an elite, but the birthright of all). Faith in people is an a priori 

requirement for dialogue; the “dialogical man” believes in others 

even before he meets them face to face. His faith, however, is not 

naive. The “dialogical man” is critical and knows that although it 

is within the power of humans to create and transform, in a 

concrete situation of alienation individuals may be impaired in the 

use of that power. Far from destroying his faith in the people, 

however, this possibility strikes him as a challenge to which he 

must respond. He is convinced that the power to create and 

transform, even when thwarted in concrete situations, tends to be 

reborn. And that rebirth can occur not gratuitously, but in and 

through the struggle for liberation in the supersedence of slave 

labor by emancipated labor which gives zest to life. Without this 

faith in people, dialogue is a farce which inevitably degenerates 

into paternalistic manipulation. 

Founding itself upon love, humility, and faith, dialogue becomes a 

horizontal relationship of which mutual trust between the 

dialoguers is the logical consequence. It would be a contradiction 

in terms if dialogue loving, humble, and full of faith did not 

produce this climate of mutual trust, which leads the dialoguers 

193 



 
Volume 11  Number  1                                                             BJES 

 
into ever closer partnership in the naming of the world. 

Conversely, such trust is obviously absent in the anti-dialogic of 

the banking method of education. Whereas faith in humankind is 

an a priori requirement for dialogue, trust is established by 

dialogue. Should it founder, it will be seen that the preconditions 

were lacking. False love, false humility, and feeble faith in others 

cannot create trust. Trust is contingent on the evidence which one 

party provides the others of his true, concrete intentions; it cannot 

exist if that party’s words do not coincide with their actions. To 

say one thing and do another to take one’s own word lightly cannot 

inspire trust. To glorify democracy and to silence the people is a 

farce; to discourse on humanism and to negate people is a lie. 

Nor yet can dialogue exist without hope. Hope is rooted in men’s 

incompletion, from which they move out in constant search a 

search which can be carried out only in communion with others. 

Hopelessness is a form of silence, of denying the world and fleeing 

from it. The dehumanization resulting from an unjust order is not a 

cause for despair but for hope, leading to the incessant pursuit of 

the humanity denied by injustice. Hope, however, does not consist 

in crossing one’s arms and waiting. As long as I fight, I am moved 

by hope; and if I fight with hope, then I can wait. As the encounter 

of women and men seeking to be more fully human, dialogue 

cannot be carried on in a climate of hopelessness. If the dialoguers 

expect nothing to come of their efforts, their encounter will be 

empty and sterile, bureaucratic and tedious. 
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Finally, true dialogue cannot exist unless the dialoguers engage in 

critical thinking which discerns an indivisible solidarity between 

the world and the people and admits of no dichotomy between 

them, thinking which perceives reality as process, as 

transformation, rather than as a static entity, thinking which does 

not separate itself from action, but constantly immerses itself in 

temporality without fear of the risks involved. Critical thinking 

contrasts with naive thinking, which sees “historical time as a 

weight, a stratification of the acquisitions and experiences of the 

past," from which the present should emerge normalized and 

“well-behaved.” For the naive thinker, the important thing is 

accommodation to this normalized “today.” For the critic, the 

important thing is the continuing transformation of reality, in 

behalf of the continuing humanization of men. For naïve thinking, 

the goal is precisely to hold fast to this guaranteed space and adjust 

to it. By thus denying temporality, it denies itself as well. 

Only dialogue, which requires critical thinking, is also capable of 

generating critical thinking. Without dialogue there is no 

communication, and without communication there can be no true 

education. Education which is able to resolve the contradiction 

between teacher and student takes place in a situation in which 

both address their act of cognition to the object by which they are 

mediated. Thus, the dialogical character of education as the 

practice of freedom does not begin when the teacher-student meets 

with the students-teachers in a pedagogical situation, but rather 
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when the former first asks her or himself what she or he will 

dialogue with the latter about. And preoccupation with the content 

of dialogue is really preoccupation with the program content of 

education. 

 

5.EDUCATION AND DIALOGUE 

For the anti-dialogical banking educator, the question of content 

simply concerns the program about which he will discourse to his 

students; and he answers his own question, by organizing his own 

program. For the dialogical, problem-posing teacher-student, the 

program content of education is neither a gift nor an imposition 

bits of information to be deposited in the students, but rather the 

organized, systematized, and developed “re-presentation” to 

individuals of the things about which they want to know more. 

Authentic education is not carried on by “A” for “B” or by “A” 

about “B,” but rather by “A” with “B,” mediated by the world-a 

world which impresses and challenges both parties, giving rise to 

views or opinions about it. These views, impregnated with 

anxieties, doubts, hopes, or hopelessness, imply significant themes 

on the basis of which the program content of education can be 

built. In its desire to create an ideal model of the “good man,” a 

naïvely conceived humanism often overlooks the concrete, 

existential, present situation of real people. Authentic humanism 

consists in permitting the emergence of the awareness of our full 

humanity, as a condition and as an obligation, as a situation and as 
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a project. We simply cannot go to the laborers, urban or peasant in 

the banking style, to give them “knowledge” or to impose upon 

them the model of the “good man” contained in a program whose 

content we have ourselves organized. Many political and 

educational plans have failed because their authors designed them 

according to their own personal views of reality, never once taking 

into account (except as mere objects of their actions) the men-in-a-

situation to whom their program was ostensibly directed. 

For the truly humanist educator and the authentic revolutionary, 

the object of action is the reality to be transformed by them 

together with other people not other men and women themselves. 

The oppressors are the ones who act upon the people to 

indoctrinate them and adjust them to a reality which must remain 

untouched. Unfortunately, however, in their desire to obtain the 

support of the people for revolutionary action, revolutionary 

leaders often fall for the banking line of planning program content 

from the top down. They approach the peasant or urban masses 

with projects which may correspond to their own view of the 

world, but not to that of the people. They forget that their 

fundamental objective is to fight alongside the people for the 

recovery of the people’s stolen humanity, not to “win the people 

over” to their side. Such a phrase does not belong in the 

vocabulary of revolutionary leaders, but in that of the oppressor. 

The revolutionary’s role is to liberate, and be liberated, with the 

people not to win them over. 
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In their political activity, the dominant elites utilize the banking 

concept to encourage passivity in the oppressed, corresponding 

with the latter’s “submerged” state of consciousness, and take 

advantage of that passivity to “fill” that consciousness with slogans 

which create even more fear of freedom. This practice is 

incompatible with a truly liberating course of action, which, by 

presenting the oppressor’s slogans as a problem, helps the 

oppressed to “eject” those slogans from within themselves. After 

all the task of the humanists is surely not that of pitting their 

slogans against the slogans of the oppressors, with the oppressed as 

the testing ground, “housing” the slogans of first one group and 

then the other. On the contrary, the task of the humanists is to see 

that the oppressed become aware of the fact that as dual beings, 

“housing” the oppressors within themselves, they cannot be truly 

human. 

This task implies that revolutionary leaders do not go to the people 

in order to bring them a message of “salvation,” but in order to 

come to know through dialogue with them both their objective 

situation and their awareness of that situation the various levels of 

perception of themselves and of the world in which and with which 

they exist. One cannot expect positive results from an educational 

or political action program which fails to respect the particular 

view of the world held by the people. Such a program constitutes 

cultural invasion, good intentions notwithstanding. 
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The starting point for organizing the program content of education 

or political action must be the present, existential, concrete 

situation, reflecting the aspirations of the people. Utilizing certain 

basic contradictions, we must pose this existential, concrete, 

present situation to the people as a problem which challenges them 

and requires a response — not just at the intellectual level, but at 

the level of action. 

We must never merely discourse on the present situation, must 

never provide the people with programs which have little or 

nothing to do with their own preoccupations, doubts, hopes, and 

fears programs which at times in fact increase the fears of the 

oppressed consciousness. It is not our role to speak to the people 

about our own view neither of the world, nor to attempt to impose 

that view on them, but rather to dialogue with the people about 

their view and ours. We must realize that their view of the world, 

manifested variously in their action, reflects their situation in the 

world. Educational and political action which is not critically 

aware of this situation runs the risk either of “banking” or of 

preaching in the desert. 

 

Often, educators and politicians speak and are not understood 

because their language is not attuned to the concrete situation of 

the people they address. Accordingly their talk is just alienated and 

alienating rhetoric. The language of the educator or the politician 

(and it seems more and more clear that the latter must also become 
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an educator, in the broadest sense of the word), like the language 

of the people, cannot exist without thought; and neither language 

nor thought can exist without a structure to which they refer. In 

order to communicate effectively educator and politician must 

understand the structural conditions in which the thought and 

language of the people are dialectically framed. 

It is to the reality which mediates men, and to the perception of 

that reality held by educators and people, that we must go to find 

the program content of education. The investigation of what I have 

termed the people’s “thematic universe" the complex of their 

‘'generative themes” inaugurates the dialogue of education as the 

practice of freedom. The methodology of that investigation must 

likewise be dialogical, affording the opportunity both to discover 

generative themes and to stimulate people’s awareness in regard to 

these themes. Consistent with the liberating purpose of dialogical 

education, the object of the investigation is not persons (as if they 

were anatomical fragments), but rather the thought language with 

which men and women refer to reality, the levels at which they 

perceive that reality, and their view of the world, in which their 

generative themes are found. 

 

6.HUMANIZING VERSUS ANIMALIZING: A 

GENERATIVE THEME IN EDUCATION AND 

CONCLUSION 
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Before describing a “generative theme” more precisely, which will 

also clarify what is meant by a “minimum thematic universe,” it 

seems to me indispensable to present a few preliminary reflections. 

The concept of a generative theme is neither an arbitrary invention 

nor a working hypothesis to be proved. If it were a hypothesis to 

be proved, the initial investigation would seek not to ascertain the 

nature of the theme, but rather the very existence or non-existence 

of themes themselves. In that event, before attempting to 

understand the theme in its richness, its significance, its plurality, 

its transformations, and its historical composition, we would first 

have to verify whether or not it is an objective fact; only then could 

we proceed to apprehend it. Although an attitude of critical doubt 

is legitimate, it does appear possible to verify the reality of the 

generative them  not only through one’s own existential 

experience, but also through critical reflection on the human world 

relationship and on the relationships between people implicit in the 

former. 

 

This point deserves more attention. One may well remember trite 

as it seems that, of the uncompleted beings, man is the only one to 

treat not only his actions but his very self as the object of his 

reflection; this capacity distinguishes him from the animals, which 

are unable to separate themselves from their activity and thus are 

unable to reflect upon it. In this apparently superficial distinction 

lie the boundaries which delimit the action of each in his life space. 
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Because the animals’ activity is an extension of themselves, the 

results of that activity are also inseparable from themselves; 

animals can neither set objectives nor infuse their transformation 

of nature with any significance beyond itself. Moreover, the 

“decision” to perform this activity belongs not to them but to their 

species. Animals are, accordingly, fundamentally “beings in 

themselves.” 

Unable to decide for themselves, unable to objectify either 

themselves or their activity, lacking objectives which they 

themselves have set, living “submerged” in a world to which they 

can give no meaning, lacking a “tomorrow” and a “today” because 

they exist in an overwhelming present, animals are ahistorical. 

Their ahistorical life does not occur in the “world,” taken in its 

strict meaning; for the animal, the world does not constitute a “not-

I” which could set him apart as an “I.” The human world, which is 

historical, serves as a mere prop for the “being in itself.” Animals 

are not challenged by the configuration which confronts them; they 

are merely stimulated. Their life is not one of risk-taking, for they 

are not aware of taking risks. Risks are not challenges perceived 

upon reflection, but merely “noted” by the signs which indicate 

them; they accordingly do not require decision-making responses. 

Consequently, animals cannot commit themselves. Their 

ahistorical condition does not permit them to “take on” life. 

Because they do not “take it on,” they cannot construct it; and if 

they do not construct it, they cannot transform its configuration. 
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Nor can they know themselves to be destroyed by life, for they 

cannot expand their “prop” world into a meaningful, symbolic 

world which includes culture and history. As a result animals do 

not “animalize” their configuration in order to animalize 

themselves nor do they “deanimalize” themselves. Even in the 

forest, they remain “beings-in-themselves,” as animal-like there as 

in the zoo. In contrast the people aware of their activity and the 

world in which they are situated, acting in function of the 

objectives which they propose, having the seat of their decisions 

located in themselves and in their relations with the world and with 

others, infusing the world with their creative presence by means of 

the transformation they effect upon it unlike animals, not only live 

but exist; and their existence is historical. Animals live out their 

lives on an a temporal, flat, uniform “prop”; humans exist in a 

world which they are constantly re-creating and transforming.  

Humans, however, because they are aware of themselves and thus 

of the world because they are conscious beings exist in a 

dialectical relationship between the determination of limits and 

their own freedom. As they separate themselves from the world, 

which they objectify, as they separate themselves from their own 

activity, as they locate the seat of their decisions in themselves and 

in their relations with the world and others, people overcome the 

situations which limit them: the “limit-situations.” Once perceived 

by individuals as fetters, as obstacles to their liberation, these 

situations stand out in relief from the background, revealing their 
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true nature as concrete historical dimensions of a given reality. 

Men and women respond to the challenge with actions directed at 

negating and overcoming, rather than passively accepting, the 

given. Thus, it is not the limit-situations in and of themselves 

which create a climate of hopelessness, but rather how they are 

perceived by women and men at a given historical moment: 

whether they appear as fetters or as insurmountable barriers. As 

critical perception is embodied in action, a climate of hope and 

confidence develops which leads men to attempt to overcome the 

limit-situations. This objective can be achieved only through action 

upon the concrete, historical reality in which limit-situations 

historically are found. As reality is transformed and these 

situations are superseded, new ones will appear; which in turn will 

evoke new limit-acts. 

The prop world of animals contains no limit-situations, due to its 

ahistorical character. Similarly, animals lack the ability to exercise 

limit-acts, which require a decisive attitude towards the world: 

separation from and objectification of the world in order to 

transform it. Organically bound to their prop, animals do not 

distinguish between themselves and the world. Accordingly, 

animals are not limited by limit-situations which are historical  but 

rather by the entire prop. And the appropriate role for animals is 

not to relate to their prop (in that event the prop would be a world), 

but to adapt to it. Thus, when animals “produce” a nest, a hive, or a 

burrow, they are not creating products which result from “limit-
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acts,” that is, transforming responses. Their productive activity is 

subordinated to the satisfaction of a physical necessity which is 

simply stimulating, rather than challenging. “An animal’s product 

belongs immediately to its physical body, whilst man freely 

confronts his product.  

Only products which result from the activity of a being but do not 

belong to its physical body (though these products may bear its 

seal), can give a dimension of meaning to the context, which thus 

becomes a world. A being capable of such production (who 

thereby is necessarily aware of himself is a “being for himself” 

could no longer be if she or he were not in the process of being in 

the world with which he or she relates; just as the world would no 

longer exist if this being did not exist. 

From the foregoing discussion, this paper underscores pedagogical 

reforms as key in every educational reform efforts. 

 

 

REFERENCES 

Abagi , O., and Olweya, J. (1999). Education reform in Kenya for 
the next decade: Implementing policies for adjustment and 
revitalization. Nairobi: Institute for Policy Analysis Research. 
Special Paper No. 3. 
 
Achola. P., Pillai, V. (2000).  Challenges of Primary Education in 
Developing Countries: Insights from Kenya. Aldershot: Ashgate, 
2000. 
 

205 



 
Volume 11  Number  1                                                             BJES 

 
Amutabi, M.N. (2003). The 8-4-4 system of education. 
International Journal of Educational Development. 23(2003) 
pp.127-144.April, 2005). 
 
Bogonko, S.N. (1992). A history of modern education in Kenya 
(1895-1991). Nairobi: Evans Brothers (Kenya) Ltd. 
 
Desouza, H.S. (1987). Kenya education in its context. New York : 
Vantage Press Vol. 2 p.120. 
 
Eshiwani, G. (1992). Education in Kenya since Independence 
Nairobi. East African  Educational Publishers. 
 
Freire Paulo (2005). Pedagogy of the Oppressed (30th Anniversary 
Edition: Translated by Myra Bergman Ramos With an Introduction 
by Donaldo Macedo). The Continuum International Publishing 
Group Inc. New York. 
 
Kerre, B.W. (1997). The technical and vocational education for 
rural development: The case of Kenya. International project on 
Technical and Vocational education. UNEVOC. 
 
Kivuva, L.A. (n.d). “Secondary education reform in Kenya: The 
quest for quality, relevancy, and equality.” URL: 
http://www.ginie.org/cstudies/africa/es-africa.htm (15th May, 
2005). 
 
Lenin, V. I. (1958). "On the Question of Dialectics", Collected 
Works, Russ. ed., Moscow, 
1958, Vol. XXXVIII, p. 358. 
Makori. A. (2005). “The Kenya’s educational policy: Exploring 
some of the major impediments to redesigning pedagogy.” A paper 
presented at the International conference (30th May to 1 June 
2005: Nanyang Technological University, Singapore). University 
of Reading 
 

206 



 
Volume 11  Number  1                                                             BJES 

 
Muya, W. (2000). “Great expectations as new system seems 
likely.” Daily Nation on web. 
URL:http://www.nationaudio.com/News/DailyNation/2202000/Ne
ws59.html (17th April, 2005). 
 
Ojiambo, P.C. O (2009).  “Quality of Education and its Role in 
National Development: A Case study of Kenya’s Educational 
Reforms.” Kenya Studies Review. KSR Volume 1, Number 1, 
December 2009. 
 
Brubacher, B.J. (1962). Philosophy and Education. New York. 
Unwin. 
Njoroge, G. K. (1998). A critic of John Dewey’s Concept of Work 
and Leisure with Reference to Education in Kenya. PhD thesis, 
Kenyatta University. 
 
Njoroge, R. and, Bennaar, G.A. (1986). Philosophy and Education 
in Africa. Nairobi. Transafrica. 
 
Otiende, J. et al (1992).  Education and Development in Kenya: A 
Historical Perspective. Nairobi: Oxford University Press. 
 
Otiende, J.E., Wamahium, S.P., & Karagan, A.M.(1992). 
Education and development in Kenya: a historical perspective. 
Nairobi: Oxford University Press. 
 
Owino, G.C.(1997). “Vocational education in primary schools in 
Kenya and Tanzania: A comparative study with special reference 
to Kenya.” Eldoret : Moi University (Faculty of education). MA 
dissertation (unpublished). 
 
Rharade, A. (1997). “Educational reform in Kenya.” Prospects,  
27(1). Paris: UNESCO. 
 
Republic of Kenya (1964). Kenya Education Commission Report, 
part I. Nairobi: Government Press. 
 

207 



 
Volume 11  Number  1                                                             BJES 

 
Republic of Kenya (1976). The National Committee on 
Educational Objectives and Policies (Gathachi Report). Nairobi: 
Government Printer. 
 
Republic of Kenya. (1981). Second university: Report of 
presidential working party (Mackey Report). Nairobi: Government 
Printer. 
 
Republic of Kenya. (1983). Presidential committee on 
unemployment (1982/1983) (Wanjigi Report). Nairobi: 
Government Printer. 
 
Republic of Kenya , Ministry of Education  (2012). “Education 
Reforms – Recommendations” 
www.education.go.ke/ShowPage.aspx?department=1&id=1164 

Sifuna, D. (1990). Development of Education in Africa: The 
Kenyan Experience. Nairobi. Initiatives Publishers. 
 
Sifuna, D., Otiende, J. E. (1995). Introduction to History of 
Education. Nairobi. University of Nairobi Press. 
 
Simiyu, J. W. (2001). Factors, which influence the teaching of 
technical and vocational subjects in primary schools in Uasin 
Gishu, district. Eldoret: Moi University (Department of 
educational communication). MA dissertation (unpublished). 
 
Stanfield, J (2005). Kenya’s Forgotten Independent school 
Movement. Oxford. Blackwell Publishing. 

208 



 
Volume 11  Number  1                                                             BJES 

 
 

Wanjiru Jane MUGAI 
School of Education 

Mount Kenya University 
Kenya  

 
ANALYSIS OF THE BARRIERS INFLUENCING THE 

MANAGEMENT OF INCLUSIVE EDUCATION IN 
PRIMARY SCHOOLS IN EMBU COUNTY, KENYA 

 
Abstract 
Introduction of Inclusive Education (IE) was expected to change 
its methods of leadership and management which were viewed to 
be discriminative, segregated, allowed stigmatization to continue, 
did not change people’s behavior, did not offer quality education, 
and never removed inequality of all forms, and allowed exclusion 
from meaningful participation in the economic, social, political 
and cultural lives of their communities.  The practice for better 
management and subsequently better improved services for CWSN 
was found to be still problem. The critics of Inclusion and those 
who are resistance to change make the practice and 
implementation of inclusive education very difficult to manage, 
and this has been the biggest barrier to the effective management 
of inclusive education. One constrain beyond the managers of 
inclusive schools is whether the current practices and policies of 
implementing inclusion could really assist in the running of  
Inclusive Education  effectively. Another gap noted is that of 
management issues themselves such as unclear management 
policies some of which emerge from the regular education and 
have to be implemented to the latter in inclusive schools. Learners 
with special needs in inclusive schools are still being over-retained 
by the management in certain instances because of failure to meet 
the mean score.   This paper therefore set out to analyze the 
barriers influencing management of inclusive education in primary 
schools. 
Key Words: Education, Learners, Special Needs, Disability, Inclusive 
Education 
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1.INTRODUCTION  
In reviewing the literature on the historical development of Special 

Needs education (SNE), which was being practiced before the 

introduction of Inclusive education (IE),  it is observed that, the 

concept of persons with special needs, particularly those with 

disabilities has undergone significant changes (Gargiulo; 2005). 

For instance, during the era of extermination, the Greeks and the 

Romans killed newly born infants who were found to have 

physical deformities and severe forms of mental retardation 

(Ndurumo; 993).  This was followed by the era of ridicule. The 

provision and management of special education were out of efforts 

of some individuals. For example Didymus (AD309-395) is 

reported by Gargiulo, (2005) as the first person to have devised 

touch-reading materials for the visually impaired learners.  St John 

of Bervery attempted to teach the handicapped in AD 685. Another 

outstanding person who did the ground work of teaching and 

training a young boy with special needs was the French physician 

called JeanMarc-Gaspard Itard, (1775-1838).   Itard attempted to 

educate a 12 year old boy called Victor, who was commonly 

referred as the ‘wild boy of Aveyron’ (Gargiulo; 2005).  Itard 

taught Victor through multi-sensory training programme, what we 

would today call behaviour modification techniques. This is a part 

of the process of management.  Kenya Institute of Special 

Education (KISE 2000), state that the care, and treatment (which is 
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management) of Persons with Special Needs (PWSN) has been 

through five historical eras.     

The first period of offering SNE as we have noted was the 

“Neglect period”. People with disabilities all over the world were 

considered socially and physically less-capable. They were called 

derogatory and dehumanizing names and suffered rejection. The 

second period that followed was known as the ‘Seclusion period’ 

(KISE; 2000). The third period was known as the” Private tuition”. 

This was in the 18th century. Here, individuals mostly from rich 

families and churches who saw potential in children with 

disabilities started to give them education (KISE; 2002) continues 

to cite that, Institutionalization period” followed in 19th century. 

Children with disabilities were put in residential facilities to 

protect them from neglect. The institution’s services were poor and 

they became sort of asylums.  In the early 20th century up to 

1960’s children with special needs (CWSN) were segregated and 

placed in special programs such as units, juvenile homes, small 

homes, approved schools, or hidden in the family house.  Later, 

parents complained of the way their children were treated and 

managed, and a change of moving away from institutions was 

advocated for. This brought in the normalization period in the early 

1960s when institutionalization was phased out.  (Kithure; 2000), 

observes that CWSN in the institutions could not learn alongside 

the non-disabled children due to their special educational needs.   

Afterwards, deinstitutionalization was advocated for and CWSN 

211 



 
Volume 11  Number  1                                                             BJES 

 
started being withdrawn from institutions back into their local 

community for better management (Radiki; 2000). 

This was the start of Integration Period which is still being 

practiced in many schools in Kenya today. Currently some schools 

practice both inclusion and mainstreaming which is a provision of 

educational services to children with special needs within the 

regular school system.  Types of integrated programs include: 

functional, locational and social integration. Examples of such 

programs in Kenya include, Kilimani Integrated Program, Kitui 

Integrated Programme among others (KISE; 2007). 

Special needs education has been offered in different educational 

programs.  These include; ordinary class, ordinary class/ regular 

school with ancillary support, special unit in regular school, special 

class, special school, (Day and Boarding), integrated program, 

sheltered workshop, and rehabilitation centers/schools (Kithure; 

2000).  Each of these programs is managed differently so as to 

achieve their intended goals of helping or educating learners with 

special needs (LWSN).  The methods used by the program 

managers to attain their targets may however differ due to the type 

of program and the type and diversities of learners in those 

programs. Integration was later changed and the philosophy of 

inclusion was recommended. 
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2.HISTORY OF INCLUSION  

Since the mid- 1980s there has been a call for dismantling the dual 

education system (general and special) in favor of a unified system 

that attempts to meet the needs of all students.  Torreno (2012) 

argues that educators held debates to determine the best ways to 

teach students with disabilities. This was because children with 

physical, intellectual, emotional and other impairments were found 

capable of learning alongside typical children. Teachers continued 

to discover how to include these students in their classrooms. 

Challenges and benefits of inclusion continued to emerge for 

educators, children with disabilities, and their non-disabled peers. 

Some obvious barriers to inclusive education presented at that time 

were; the ill-preparedness of the managers and curriculum 

implementers, absence of theories of inclusion, lack of policies on 

inclusion were unclear and un available for implementers, 

disagreement between parents and professionals and the factors of 

resistance to change where some members of management board 

of inclusion resisted change, (Sudesh & Prakash; 2005). 

 

Proponents of the new change of education system for Persons 
with Special Needs (PWSN) agreed from the onset to educate all 
learners from one common setting which was called an inclusive 
setting, and the education to be called inclusive education 
(Torreno; 2012). In the early 1980s Renzuli and Reis (1985) which 
has been reviewed by Kangethe (2005), advocated for inclusion of 
gifted and talented students’ program services through what they 
called school-wide enrichment, to all students without merit to 
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restrictive eligibility.  The program for full inclusion of students 
with special needs in general education was originally called the 
Regular Education Initiative (REI) (Ainscow; 2005).  The term full 
inclusion was originally used to suggest that all students with 
special needs and disabilities, regardless of severity of disability, 
be included in greater deal without criticism and skepticism.  As 
debates about best way of managing education for learners with 
special needs went on, two methods were developed; these were 
Inclusion and Responsible Inclusion (Torreno; 2012).   The terms 
were used to identify the movement to provide services to learners 
with disabilities in general education settings.  Currently, there are 
two types of inclusion, that is, two sub-types, where the first is 
sometimes called Regular Inclusion or Partial Inclusion, and the 
other is Full Inclusion.  However, Torren (2011) notes that a 
number of schools today practice both full integration and half 
integration.  Embu county schools practice the two types of 
inclusion which are also mixed with integration. 

 

3.INCLUSIVE EDUCATION  

According to UNESCO (1997,  2004),  inclusive Education (IE) is 

the process of addressing the learner’s needs within the 

mainstream of education using all available resources, thus 

creating opportunities for learning and preparing them for life.  It 

is further viewed as a philosophy of ensuring that schools or 

centers of learning and educational systems are open to all 

children. This also means that the management is responsible for 

identifying, reducing or removing barriers within and around the 

school that may hinder learning. This calls for collaborated and 
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coordinated efforts from head teachers, teachers, and parents and 

other interested parties.Ngugi and Kimanthi (2008), further explain 

that inclusion simply means adjusting everything so that 

everybody can participate.  It also means welcoming all learners 

who may risk exclusion and marginalization, and can only be 

meaningful and successful with correct application of models of 

inclusion and theories of management on inclusive education.  

UNESCO (2007), points out that inclusive education (IE) reflects 

the value, ethos, and culture of an education system committed to 

excellence by promoting education opportunities for all learners.  

IE is about building a more just society and ensuring the right to 

education for all learners regardless of their individual 

characteristics or difficulties.  EENT (2004) explains that inclusion 

means recognizing individual differences; there by enabling those 

individuals obtain a good quality of life in their natural 

environment.  UNESCO (2006) expounds on this definition and 

notes that inclusion means adjusting the home, the school and the 

society at large so that all individuals can have the feeling of 

belonging and in accordance with their potential and circumstances 

within their environment.  Inclusion in education is referred to as 

Inclusive Education (Atlas; 2006). 

 UNESCO, (2000) explains that inclusion was clearly thought of 

after the International Year of the Disabled in 1981. This was after 

the dissatisfaction of parents and the persons with disabilities 

themselves over, mistreatment, segregation, ridicule and 
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1854 by Hahn, and reinforces writing Maier announcement, with 

some incorrect thoughts (Ombashi; 2016). Scientific interest 

awakened when Hafiz Ali Korca translated The boxes of Umar 

Khayyam (1930). 

Not only to Latin letters, but before Albanians in 1924 or a century 

later, there are two alternatives: assimilation or integration. (Anton 

Papleka) linguistic regime, epigonizmi cultural, ethnic secession 

from humus (E. Koliqi) the first alternative help. If the soul had to 

add Albanian disaster in the twenty years that brought mourning 

after 40s, the picture appears darker. 

Now that literature define as sign language, we must recognize that 

literature and poets, who began genre as a kind of poetic import, 

failed to become literature Albanian prove firmly supported on 

rooted ethnocultural, to settle deserved it Koliqi emphasizes in 

'Albanian virtues constellation’. It helped to recognize themselves 

in the period after the tribe in our society: 

 

"We need to know essence (essence) deeper tribe (race) to found 

the lines of the spiritual architecture that really beg an Albanian 

homeland ..." (Koliqi; 1960: 5-6) 

We took literature of tesavvufi the form, genre or type, but gave 

latinitet. Nezim Frakulla is a top of our literature created in the 

Albanian modern history, starting with the match with the Ottoman 

Empire. It had its own different way from its history. 
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He excites his verse. His pain is, so to speak, 'catharsis’. That, she 

fled from the inside-out. Therefore it is liberating. It 'hefty'. 

Always mediated by a higher consciousness. (Papagjoni, 2013) It 

should be noted that Nezim Berati was deist (Tieghem, 1969) and 

between sacrifices discontinued, not pine for a moment with the 

official Sunni Islam. 

The tesavvuf (have labeled as Sufism, Islamic theosophy, esoteric 

Islam etc.) As the poetics of contemporary writing, served 

Albanian makers as possible, but the tradition of oriental literature 

gave models poetic genres and types. The premise of ancient 

ethnic Albanian poet helped educate school Ottoman prove as 

secular poet. It aroused great interest of the masses of the people of 

this literature helped this become popular literature in some major 

cities. It is actually proven its support of patron who had executive 

powers. The authors of literature poets had had social origin, but 

had the protection of the Albanian Beys and Agas. When did it 

happen that these powerful administrators were themselves writers, 

not only sympathetic, gave fruit quality support? 

The poems were heard in Elbasan. Regarding the flourishing 

social, religious and educational city, Evliya Çelebi left proof that 

the mosque had forty-six, twenty masjids, madrasas, hafiz 

institutes and primary schools. Because in that city it had a large 

number of poets and literary life developed, Elbasani at the time 

called ‘the house of poets’. The famous traveler has been some 

verses that were found listed in the entrances of apartment 
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buildings Albanian noblemen, which means that confirms the 

assertion of a kind mecenati among these generous. 

The social, economic and political conditions of Albanians were 

almost identical to those of other peoples 'The patient Bosphorus' 

who were coming to. As compensation of reality that went straight 

drying galdimi sensitivity was called as a kind of relief, (Fraj, 

1990), that which rises to the level of galdimit is beauty, as Blake 

said. This creativity was accompanied by two concepts: catharsis 

and ecstasy, as time artistic need. 

Blake's poetry define themselves as 'allegory that addresses 

intellectual forces', while joy is simultaneously emotional 

explosion. Albanian in having external world appear three to: - 

liability action or law; - liability  thinking or fact; - liability feeling 

that is characteristic of all pleasure ... and the law soon escalated, 

as it was the fact and became more gloomy and how come the 

poorer feelings, imaginative world of creation took a special role: 

 

But in the world of imagination, born a fourth force, which 

includes morality, beauty and truth that was never subject and 

rebels all their obligations. 

Works of imagination presents us a vision, not personal greatness 

of the poet, but of something more impersonal and magnificent 

vision of a determined act of spiritual freedom, recreating human 

vision. (Fraj, 1990) 
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2. POETS OF ALBANIAN LITERATURE 

Social conditions allowed the emergence, development and 

dissemination of this literature, which lasted about two centuries. It 

was conceived with dignity since the beginning Divan of Nezim 

Berati, (Hamiti, 2008) a family ancestor prominent Beys Vlora, 

walked in the second period with Muhammad Çami-Kyçyku 

(1784-1844) "the first poet who created poetry narrative, which is 

shaped as a precursor of the romantic narrative poem." Two of his 

works Erveheja and The Yusuf and Zeliha, now recognize a full 

edition. In his masterpiece Erveheja Kyçyku creates a work 

complete, that tested man to his moral triumph, and character of 

Erveheja is - by S. Hamiti, - "the first literary character in Albanian 

literature." This literature planted in childhood own and then fed 

poetic of Naim Frashëri, whom also has oriental influences. 

Literature written in Arabic script also made Shkodrans name 

Mulla Hysen Dobraçi, Mulla Salih Pata. Mulla Hyseni excelled in 

the second half of the eighteenth century as a poet in the court of 

Bushatllinj. He is the author of satirical verses, two of which are 

dedicated to Kara Mahmud Pasha. This was undoubtedly 

contemporary poet to Kara Mahmud Pasha and the same is 

probably a Hysen efendi Shkodra, author of poetry dedicated to the 

Albanian resistance. Zef Jubani folklorist and writer (1818-1880), 

who published a chain of Dobrac in his book Raccolta di canti 

popolari e rapsodie di poemi albanesi, Trieste 1881 (rapsodish 

(Summary of Albanian folk songs and rhapsody), calls it 
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"Albanian Anakreon". The well-known poem by Dobraçi sings 

Kara Mahmud Pasha battle against Turkish forces commanded by 

Ahmed Pasha Kurti in Berat, 1785. 

Albanian poems have left and Suleiman Pasha Elbasani (Vërlaci), 

and poets like Dervish Saliu, Sheh Jonuzi, Sheh Mala e Baba 

Meleqi (Bulo; 1998). The minor number of founders is not limited. 

We highlight some of them, seeing in their features and depth of 

diplomatic:  Ismail Pasha Velabishti, Sanjak of Berati. Muslim 

cultural center thriving of Berati have information on some Nezim 

Berati contemporaries, among them Ismail Pasha Velabishti from 

Berat, mecen (patron) of Nezim, who was killed on August 3, 1764 

in Vlora. From him we have a verse poem while he was 

commander of the castle in Lepanto, of expressing longing for the 

homeland. 

Kara Mahmut Pasha Bushati (killed in 1796), Pasha of ejaleti 

Shkodra, which included containers of Montenegro, according to a 

project agreement with the queen Catherine II of Russia, pledged 

to take under his rule Albania and Macedonia to Bitola and 

Thessaloniki, paving the way for Russian troops to take Istanbul. 

Mahmut Pasha organized in his mansions poetry recitations, which 

lacked not mock, irony to satire. Here's how it portrayed the big 

heads stuck the gun: 

They are twisted mustache, 
walking stroke on stroke, 

after they put the guns back, 
they are wrapped in fabric. 
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or a portrait of Kadi: 

 

I know no other profession, 
I already know the verses, 

There will never be one kadi 
I do not know whom to banter. 

 

Ethem Bey, the son of Molla Bey of Petrela, great-grandson of the 

founder of Tirana, which began construction of the mosque in 

1794, but that ended in 1821 his son Ethem Bey, myltezim for 

nahiye to Tirana, which, after completion of the mosque that bears 

his name, he built the Clock Tower (1822) and a madrasah 

bookstore nearby simultaneously with. 35 meters high tower, 

which until 1970 was the tallest building of the capital, originally 

had a bell brought from Venice, which fell for every hour. Dome 

located on top gives it type architecture San Marco, giving the 

name that keeps today (the inscription is on the northern gate of 

the porch). Ethem Bey left a divan in Turkish, but where many 

Persian words used, indicating that there are well known oriental 

language poetry. 

Mustafa Pasha Bushati (with setting Reshiti - Sheriff) or Shkodrali 

left a divan in the Turkish language, including 6-7 in Persian 

poetry. He, as the pasha's last dynasty Bushatllinj continued 

disbursement of poetry care alamiado in Shkodra. Scutari ruled 

from 1810-1831, being out of longer term 5 Bushatllinj that, 
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together, they ruled this vilajet for 73 years: Mehmed Pasha Elder, 

who built the Mosque Lead in 1773/1774, inspired by the great 

mosque by Sultan of Istanbul. Mosque, says Machiel Kiel, was 

built to impress her visitor and to show the power of Vezirs 

Bushatli; Mustafa Qorri (son); Kara Mahmud Bushati (son died 

1796); Ibrahim Pasha Bushati (son). Mustafa Pasha Bushati son of 

Kara Mahmud Pasha and grandson Mustafa Pasha Bushati, to 

invoke the Mustafa II. He took over from his uncle, Ibrahim Pasha 

Bushati, in 1810 (only 17 years), and in 1812 become vizier. 

Different historiography call with the demonym Shkodrali but also 

entitle Reshit or Sheriff. E delivers power in 1831. After 15 years, 

1846, appointed pasha of ejaleti Ankara until 1853, for 7 years. In 

1853 we find the ejaleti pasha of Herzegovina, to close life as wali 

of Medina, where death ruled until 1860. 

Even Ali Pasha Tepelena can not be excluded from this trend. 

Allegedly he demanded too much, until he came to meet the poet 

from Starja of Kolonja, including sanjaks Korca, Hasan Zyko 

Kamberi, who liked to ride without end. I forgave the poet and real 

estate, although he was not poor.  Aslan Bey Puçe poet (1807-

1830) was the son of Ago Myhyrdari, secretary of Ali Pasha 

Tepelena. He was killed twenty-three-year-old massacre of 

Monastir, on August 30, 1830, together with other leaders of the 

Albanian and nothing has yet been found of his creations. 

Researchers think that the Albanian Islamic literature begins with 

Hasan Zyko, who left the manuscript of a Mevludi and some ilahi. 
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In the trenches followed by Sheh Suleiman Teman, Sheh Ahmet 

Elbasani, Haxhi Ethem Bey Tirana, Ismail Floqi by Korca, who 

translated in Albanian language a Mevlud, Abdulla Konispoli, who 

wrote a Mevlud, but also translated two Islamic scriptures, Tahir 

Gjakova that left a poem in dialect Gjakova etc. 

This literature takes off in sarajes and tekkes Bektashi, dominated 

epics Hadikaja of Dalip Frasheri (1842) and Myhtarname by 

Shahin Frashëri (1868), relatives and teachers of Naim and Sami 

Frashëri. Professor Shpuza for this type of cultural production 

brings its own suggestion: 

Moreover, not only literature secular, non-religious character, 

cultivated in our country at that time in Oriental languages, but 

also theological literature as cultural production of that era, they 

must be exposed and studied from a scientific standpoin                                                                                

(Shpuza; 2004). 

A literary tradition in the Orient is that the dictionaries in verse. 

The first such dictionary Albanian - Turkish, was written by Nezim 

Frakulla. In 1835, Shemimi Shkodra or Shemimiu from Shkodra 

completed a dictionary Albanian - Turkish about 1 000 entries 

entitled Nytkë (Chirp). According to the author, it was designed to 

serve the needs of Turkish soldiers in Albania and the Albanians 

did not know Turkish. Albanian dialect is that Gege, the mouths of 

Shkodra, mixed with elements from the mouths of Berat, Tosk 

dialect, a fact that makes us presume that the author lived in Berat 

for some time. This interest in lexicography follows in the tradition 
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of the eighteenth century Myslim Hoxha from the village of Levan 

Fier, who was the author of adaptation in Albanian Tyfhe-i Shahidi 

(Gift of Shahidiu), a dictionary Persian-Turkish drafted in 1514 by 

Ibrahim Shahidi Dede, from Mughla Mevlevi dervish, who died in 

1550. It contained several thousand items. Latin texts in Arabic 

script in prose have been extremely rare. Such work, dated 1840, is 

a religious translation from Arabic by Mehmet Iljaz Korca. This 

work is a manuscript originally from Sanjak of Korca and was 

discovered in 1953, preserved in the Central State Archive in 

Tirana. 

We should add here a primer of Shkodran Daut Boriçi, published 

in Istanbul in 1861, and Turkish-English dictionaries and English-

Turkish by Hafiz Ali Ulqinaku (1897). 

After ‘anacreontic century’, in the early nineteenth century, the 

first of this literature that followed, the sound themes religious and 

moral-religious, because the eagle manages to enter in saraje, 

masjids and mosques, marking the beginning of an Islamic 

literature Albanian Bektashi and literature. It included four vilayets 

that inhabited mainly by Albanians. 

In cities and tekkes Kosovo, Montenegro and Macedonia this 

literature, for obvious reasons, it appears a century later. 

The oldest works of this literature in these areas is Vehbije (gift, 

the gift of God), was written by Tahir Efendi Boshnjaku from 

Gjakova. The work is written in prose and in verse, as is tradition 

in Oriental literature. Just as it is common in Oriental literature, 
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this offense with 332 verses begins with prayer to muse in the 

verses (eight total dietary), follows the true text, he first metrical 

then in prose. This is religious-didactic work with many hadiths 

(sayings of Prophet Muhammad), teachings, moral maxims, 

proverbs and sayings Albanian, and Turkish proverbs translated 

into Albanian. Sometimes prose serves as commentary arrays. All 

creation, in addition to sixteen verses of prayer contains four 

hundred verses, add and twelve verses that the author calls 

Bajramija, who dealing with the feast of Eid. 

In 1907 Ismail Haji Tahir Gjakova, perhaps the son of Tahir, has 

transcribed this work in English writing and published in Sofia. 

Transcription is weak, so the researchers were left to rely on the 

original manuscript. Based on Idriz Ajeti he wrote his thesis on the 

dialect of Gjakova. 

Literary-aesthetic value of this work is not great. The disadvantage 

is also created by the string, which appears clumsy and does not 

convey impressions. Work should be studied as a linguistic 

document and model the impact of oriental literature in our 

literature. 

 

3. THE AUTHORS MOST PROMINENT POETS 

Scientific interest for literature began after World War I, but 

serious research and scientific study will begin after World War II. 

For many reasons (should emerge other works of other poets as 

well as those already known) studies not widened. And when 
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communication is lacking, especially the direct, prejudices added. 

The poetry of poets connected with time, the occupation, the 

occupier of the fact that it has its own special laws. With that being 

institutionally worked hard and intensively to this period of 

literature seen in black and white only, the aim is to explore the 

surface in many cases even denied the art of this period occurred. 

Since 2008 we have published work Nezim Frakulla and his 

Albanian Divan by A. Hamiti. They expected to be released soon 

complete works of Hasan Zyko Kamberi. This study therefore be a 

cornerstone in the building of comparative studies on Latin 

literature that moves in time about a century conception of 

literature. 

What were the historical and social conditions that supported 

literature written in Arabic script? 

XVIII century brought numerous developments in that part of the 

Ottoman Empire which spoke mostly Albanian. The fall of 

imperial glory, economic and administrative power still patchy 

different in its separate parts. Apparently, these reasons made 

lindtte in Istanbul thought that the radical reforms needed to enter 

or accept the opposite of glory. The situation created in the country 

side environments multinational had and its antithesis. The 

weakening of the center allowed the strengthening of local 

administration officials who mainly was from that region. Interest 

but taking care of them helped and economic development, which 
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was followed by cultural and artistic development of peripheral 

areas of the Ottoman Empire. 

Being a small nation, the conditions have influenced the Albanian 

communications with the center of the Ottoman Empire, and not 

only with him, were the following, frequent and efficient. The first 

decades of the eighteenth century provide documentary details the 

economic development, the growth of major cities and the 

awakening of a new poetry being lindtte in these lands. Cultural 

communication echoes the earlier launch was accompanied by a 

literary and artistic movement, which resulted in remarkable works 

of art. 

"These recent works are the product of what we might call" the 

golden century of Islamic culture in Albania. The term 'Gold' is 

used for growth and Albanian literature written in the alphabet 

Ottoman and Islamic purposes. This time is 'Gold' and in terms of 

the development of architecture" (Kiel; 2012). 

 

During the XVIII century hastened the development of Albanian 

towns that become important centers of culture. Studied in 

numerous madrassas religious disciplines, some general education 

subjects human and Arabic as the language of religion. Classes are 

held in Turkish as the language of administration, without ever 

becoming 'lingua franca', but also taught Persian as the language of 

literature. So add circle formed of wise men, which constitute the 

religious chiefs, feudal aristocracy, civil, military and various 
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craftsmens. They read works in Arabic, Persian and Turkish. 

Naturally, in such circles show the people, educated in those towns 

themselves or to Istanbul, who begin to write their works in 

Oriental languages and then in English. The number of locals who 

knew Arabic, Persian and Turkish was small, so the number of its 

readers has been so, especially in the countryside, where most of 

the population lived at the time. The largest was the number of 

participants in the literature, that being in the Albanian language, 

starts to become massive. On the other hand, the number of those 

who have completed lower schools, especially the religious ones, 

and they knew Arabic script, but not oriental languages, has been 

quite large. These arguments lead to the justification of why some 

writers who have previously written in Turkish, begin to write in 

Albanian language, the language of the majority of the population, 

among whom were able to find the number of readers or listeners 

them. In this condition appears in Albanian literature written in 

Arabic script, science known as alamiado literature. 

Causes are the earliest. In XVII century witnessed notable activity 

of Islamic cultural centers, the nucleus of which were blown 

mektepe sëbjan, idadije, rushtije and madrasas. Continuing effort 

to become state schools to reform. 

According to Evliya Çelebi, outstanding traveler, the city of Bitola, 

from among the XVII century was an important urban center with 

21 wards, 3.000 houses, 900 shops, 70 mosques and masjids and 1 

great shopping. Until 1835 the city of Bitola performed the 
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function of the capital of the Vilayet of Rumelia, and after 1864 

the city became the center of Vilayet outlining 5 sancaks (Bello; 

2014). 

Statistical Yearbook (Salnames) ottoman provides data on the 

demographic structure of the Sanjak. Approximately half of its 

population were Muslim residents because most of whom were 

Christians, including the Egyptian people and the Jewish 

community. The city of Bitola, Vilayet center, Sanjak and kaza, 

according to data from 1875, there were 45 mosques, 15 masjids, 2 

churches and 2 synagogues. In a report about such was the 

structure of buildings of worship at kazaje, and Vilayet Sanjak. 

When Korca kettle hanging from Sanjak of Ohrid, it emerges 

Voskopoja city. This important center of economic, cultural and 

educational institutions began to weaken after the economic 

downturn and administrative Ohrid. At Voskopoja were written in 

a small dictionary Greek-Aromanian-Albanian from Teodor 

Kavaljoti (1770) and a manual talks in four languages: Greek-

Aromanian-Bulgarian-English by Danil Haxhiu (1802). At Zef 

Pllumi headline 'Voskopoja phenomenon' which became the center 

of Albanian enlightenment. Remote mountains of Vithkuq had 

originated the "great ... Albanian Naum Vithkuqari (Veqilharxhi) 

became the man who played the trumpet and conductor only 

awakening the national consciousness at that time." After the 

termination of the Academy of Voskopoja, a part of its inhabitants 

moved to Korca, who gave an outstanding contribution to the 
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preservation of the identity of the Albanian language and writing 

in Arabic script, whose origins go earlier. 

It was built in 1496 in the village Piskopije by Iljaz Bey Mirahori a 

mosque, a imarat (center charity) and a muallimhane (elementary 

school). Complex was added after a madrasah, two baths and a 

masjid. It is the birthplace of Koci Bey, nicknamed 'Ottoman 

Montesquieu', historian and author of an important essay on the 

reasons for the fall of the Empire in XVII century. (Kiel, 2012) In 

his treatise (Risala), he analyzes the causes of Sultan Murat IV 

progress and fall of the Ottoman Empire. According to some 

authors, the father of the governor of Egypt, Muhammad Ali, 

originated from this city in southeast Albania. Amina, the mother 

of the brothers Frashëri is the daughter of the Mirahori (Myteveli) 

family of this city. 

The data argue why in this city in 1724 created the first verses 

written in Arabic script from Muci Zade or Mucizade. This poem 

defines this as the first author of the poets. With that sequence is 

poetic without title song for the coffee, the last verse of the verse 

and chorus: Sir, do not leave without kahve!, may be determined as 

the title. The first document of literature with Arabic alphabet has 

17 stanzas rhyme AAAB with four verses, where B is the refrain. 

 

Lord, do not leave me without coffee 
By the Honour of Fatima, 

And Meyreme, do not reject, with 
With a plate of salty yoghurt, 
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Lord, do not leave me without coffee! 

                                        

   Translated by Robert Elsie 

Kaza of Korca had good development of afterwards, which, after 

the downturn of the importance of Ioannina, begins to have a 

primary role in the region. In the second half of the eighteenth 

century, in the village Starje of Kologna, at this kaza makes Hasan 

Zyko Kamberi name, 'versifier abstractions in human life’. With its 

70 poems become the first satirist literature, according to some 

researchers. The poet who suffered so much, it had to earn a living 

as a mercenary until the Ottoman army, addressed personal matters 

spiritual, social and satirical themes. The maiden gerdek poem with 

social motive, by Faik Konica called a work of prominent 

literature. 

The literature of all the poets took place in the Albanian vilayets. 

Noticeable impact on oriental literature in literary forms and 

motives. The course taken by the Albanian reality helped increase 

the authenticity of this literary creativity. 

Albanian literature of that time drew closer literature from 

religious circles. As in the Persian and Ottoman literature, which 

has been the basic form poetry, Latin poetry and literature is the 

most represented. Prose works are rare, but there are also those 

mixed prose and verse. It is the first artistic literature in Albanian. 

Possessing images of 'literary school of poets' are apostrophes of 

sarcasm (Hamiti; 2010). 
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  Its main representative remains Nezim Berati or Nezim Frakulla, 

as he calls O. Myderrizi birthplace or his property, Frakulla village 

of Berat. 

Full name issue comes back on the agenda when intellectual from 

Berat Abdulla Ferhati, published in the journal Zani i Naltë 

(1938/1) fragments from Albanian Divan by Nezim, copied by 

dervish Salih Ashiku in Tepelena, 1847 (1263 AH). His name, 

according to his cronogram friend Fejziu is Ibrahim Bey of 

Frakulla. This gives contemporary and date of death of the poet 

with this keyword: From prison to this life the Nezim became a 

resident of Paradise; 1173 (1750) (Myderrizi; 1954). In this last 

edition of the poet written in the form Nezim Berati. In this line is 

identifying who made the first poet in the anthology of the 

complete literature, "Albanian writers", published in 1941 under 

the care of Ernest Koliqi. In this book the poet identified with the 

name Nezim Berati. This name will accompany the poet to early 

50s of the XX century. 

Nezim Berati born between 1660-1665. First lessons in his 

hometown, where he studied at one of the five madrassas in the 

city to Berat. Upon completion of the madrasa he goes to Istanbul, 

where he stays. That time should be poems in Persian and Arabic. 

Berat about back in 1731 and began writing poetry in Albanian 

language, but in the spirit, style and form of oriental poetry, firstly 

that the Persian, which has served as a model Ottoman poets. In 
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Berat raging rivalry discussion and poetry, some of which also 

becomes the first author of Divan in Albanian: 

 

 

 

Let meaning you do not hear, 
can not understand what they have said, 

Also hang confers 
How to create poetry! 

 

Mock the opponent, make the irony, a model of oriental literature, 

paved the way to be the first poet of satire in Albanian, according 

to Hasan Kaleshi, about half a century earlier than H. Zyko 

Kamberi. Around 1747 we find in Istanbul where he went to look 

for work. While continuing to write Albanian and Turkish see stay 

in different cities of Turkey. Turn overland passing through 

Skopje, another important center of Ottoman rule in the Balkans, 

Ohrid, Elbasan. Returning to his hometown, imprisoned and then 

exiled in Istanbul. On his death in 1760 and the foreign poet 

announces another alamiado (poets). 

Nezim Berati very high opinion of himself and his poetry: 'Shair 

(poets) of the area of pattern overrun me' (model). Or: 'I have no 

friends in shair. And next: 

 
Shiri (verse) was my jewel 

He enjoyed all worldly affairs. 
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Some of its researchers, including Osman sweat, feel that the poet 

has left the metric system is based on oriental and folk poetry 

verse. Hasan Kaleshi is skeptical of this view, when access to the 

literature of mevlud. While the researcher points out: 

"The creativity of Nezim for the first time in Albanian literature 

encounter poetic format, the structure of the string fixed, 

designated rimimit techniques. This should be added the fact that 

the Divan of Nezim is part of the oldest monuments of Albanian, 

Tosk dialect respectively. At the same time should also watch 

Turkish on his divan and had published some excerpts." (Kaleshi; 

2014). 

For his contemporary Suleiman Naibi (died 1760), originating also 

from Berat, recently trials Kristo Frashëri, who greatly appreciates 

(Frashëri; 2012). Surname Naibi must be poetic pseudonym 

(mahlas). 

Another author of the second half of the eighteenth century 

literature alamiado is Hasan Zyko Kamberi. Guard that about fifty 

poems lyrical creativity and ten long autobiographical themes, 

social and satirical. In the poem Safar-i Humayun (Royal War) 

describes fighter Turkish-Austrian battle of 1789 in Smederevo, 

where more details emerge realistic. Has become very popular 

Trahana poems, rhymes The gerdek (the first night of marriage), 

The widows and reached a top poetic verse, perhaps the most 

poignant satire Albanian literature of the time. 
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Many of his poems have entered the folklore losing authorship. 

Naim in the preface of the first poem Iliad says that "poets at the 

forefront of Albania Hasan Zyko Kamberi was standing." 

By Muhamet Cami-Kycyku, died in 1844, Albanian literature is 

enriched with new literary gender, narrative poem and the first 

character in Albanian literature. Cami is the first translator from 

Arabic. His poems Revza, known as Erveheja, and poems 

Gurbetlijtë, Occupy of Misolongji and Bekriu, the poet became 

very popular. 

Another poem longest Yusuf and Zulihaja by M. Cami is made up 

of 2 430 verses. Recently it is approached in a study with work by 

Çajupi (Kodra; 2005). 

The subject of comparative studies can and should become the epic 

poem: Hadikaja (Kindergarten), 1842 by Dalip Frashëri, of 65 000 

verses and Muhtarname of his younger brother, Shahin, dedicated 

to the martyrs of Karbala. 

Literature poets developed and lyric poetry, mainly mystic 

character. Its representative is the voice Zenel Bastari from Tirana. 

His creativity represents the spirit Bektashi literature. 

 

 

4.CONCLUSIONS 

The interest of researchers for literature resumed after World War 

I, but serious research and scientific study will begin after World 

War II. Now that we see objectively literature because "evil time" 
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left behind, must come to more accurate results on how this 

creativity with the ancient foundations failed to become the 

national literature. 

Speaking on the occasion of receiving the award "Jerusalem Prize" 

Ismail Kadare stressed: 

"The voices rose in vain to explain that a dictatorship did not bring 

nor topple novels and poems. Doing that literature is not a sin. It is 

no sin in any country. And in no time, no matter how evil she is." 

As the French philosopher Gilles Deleuze said (1925-1995) for 

outstanding people, Nezim Frakulla, author of Albanian Divan, 

and all those who followed after him, to the most last prominent of 

this literature, must not be taken simply as an individual but as a 

social character and concept. 

We have a duty to accept it, because it advises Roger Little: "He 

does not need any other monument, in addition to his poetry, one 

of the most powerful trees sacred forest." 

Early we have a custom pledge of remembrance: 

 

"Its systematic study and critical edition of certain texts would 

show that it represents an important part of the Albanian cultural 

heritage and artistic literature startup must be requested at least a 

hundred years earlier than it was thought until now. It would also 

provide the opportunity for comparative studies varied" (Kaleshi; 

2014). 
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Since 2008 we have published work Nezim Frakulla and his 

Albanian Divan by A. Hamiti. Personal reading of his work 

convinces us that there is Nezim Frakulla poet who preaches the 

Koran in English, but a voice that sang the Albanian world this 

world, estimate that Mark Marku would do Fishta, which unlike 

the old Catholic writers, not preached on the Bible in Albanian. In 

many of his poems he is inspired by the ethos of tesavvuf, in many 

others is looking at him, afraid of losing the battle with 

impermanence exhausting, but everywhere in the book Divani 

lives the Albanian with his world. 

Search let it be a stone in the building of Albanian literature 

comparative studies that pushes forward in time about a century 

conception of literature. By establishing a new relationship poetic 

assessment code of these poets, it will prove that literary works 

remains an open poetic structure.  

The choice of empirical grounding method created original 

approach in interpreting the evolution of poetic figures this 

pioneering poetry. 

Empirical research that has not escaped the desire teoritizim, even 

the need for assessment of general commitment of systematization 

tries to bring a modest contribution to resolving the concerns that 

brings demand quality objective assessment of tradition, in support 

of a 'story literary' absent: "Serious problems that reflects today 

History of Albanian Literature, are not personal, but due to the 

strict control and of authority decisions (should not forget that 
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today's critics, who have not worked in that political pressure!)” 

(Dado;2015). 
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