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Abstract 

The current research discusses the ethical aspects that were currently not studied yet in 
the context of the teacher attrition phenomenon and its impact on school effectiveness, 
which is measured in this research by promoting achievements basing the assumption 
that teacher perception of ethical climate might explain teacher attrition behaviors, 
including leaving teaching (Rosenblatt & Shapira-Lishchinsky, 2017). This research has examined 
teacher perceptions of school ethical climate through three dimensions found to be 
relevant in the 21st-century era in the aspects of organizational climate in general 
and school climate in particular, caring ethical climate, law and code ethical climate, 
and instrumental ethical climate. For this purpose, quantitative research is based on 
the pioneer researchers Victor & Cullen’s (1987, 1988) questionnaire and self-report 
of teachers regarding teacher tendency to leave the teaching profession, and their 
perception of learner achievement promotion in the context of ethical climate in their 
school was used. To deepen and expand the understanding of teacher perceptions, 
qualitative research including in-depth interviews was also performed. The research 
population consisted of 223 teachers from elementary and junior high schools in 
Israel. The current research indicates a principal finding that expresses the influence 
and importance of a caring ethical climate in reducing attrition behaviors and teacher 
attrition intentions and promoting learner achievements. Moreover, it was found that 
law and code ethical climate is correlated with promoting student achievements, and 
therefore integrating these two ethical climate dimensions will be the foundation 
for a program for new and senior teacher preservation in the education system. The 
research findings are currently relevant since the education system in Israel faces a 
severe shortage of teachers due to increased teacher attrition of teaching. 
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Introduction

The prosperity of a country depends on the quality of education in its educational 
institutes and the quality of education is a result of school effectiveness (Behlol et al, 2019). 
Education systems are committed to be adjusted to the changing reality and maximizing 
school effectiveness (Volansky, 2020). School effectiveness is one of the subjects on every 
educational institute’s agenda and it measures a school’s ability to achieve its goals 
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(Raith & Starke, 2017). Many researches in the organizational field indicate that ethics, 
values, and fairness are important in workplaces and related to the organization’s 
performance (Atkins & Caldwwell, 2013). Ethics and climate are terms that were found to 
have positively correlated with student achievements and school effectiveness (Granvik 

Saminathen et al, 2018). The current Research seeks to examine this correlation through 
teacher attrition indices and learner achievements. Teacher perceptions of school 
ethical climate were found in research as predicting attrition behavior including leaving 
teaching (Shapira-Lishchinsky, 2017). The current research will mention ethical aspects that 
have not yet been explored at this time to the teacher attrition phenomenon and its 
influence on the entire education system. Discussing ethical aspects of educational 
resource management may lead to activities for reducing the attrition phenomenon 
and leading schools in Israel to excellence in achievements and social gap reduction. 
In addition, the ethical climate will be examined through teacher perceptions, and 
in accordance were selected three ethical climate dimensions that were found to be 
relevant to the 21st century in the context of organizational climate in general and 
school climate in particular, caring ethical climate, law and code ethical climate and 
instrumental ethical climate. The main research question will be examined through 
three main questions. One will examine the correlation between teacher perceptions 
of school ethical climate and the teacher attrition phenomenon. The second will 
refer to the correlation between ethical climate and school effectiveness, which 
is measured through achievements. The third and last question will examine the 
correlation between gender and ethical climate perceptions, school effectiveness, and 
teacher attrition. The current research seeks to find the correlation between school 
ethical climate, measured through teacher perceptions of ethical climate predicting 
attrition behaviors, and the worrying phenomenon Israeli and worldwide education 
systems currently cope with - teacher attrition of teaching for other professions in 
the labor market. The research questions will examine attrition intention and school 
effectiveness by using a combination of quantitative research and qualitative research, 
while the quantitative research will include about 211 questionnaires distributed 
to collect data from elementary and junior high school teachers regarding their 
perceptions of ethical climate indices. The qualitative research will include in-depth 
interviews of elementary and junior high school teachers, which will provide a deeper 
and wider perception of teacher perceptions of ethical climate regarding effectiveness 
indices. The phenomenon of teacher attrition from education systems in developed 
countries is one of the most disturbing phenomena in recent years (König et al, 2020; Sperling, 

2015). Teachers leaving the teaching profession causes education systems all over the 
world, as well as in Israel, severe shortage of teachers, especially quality teachers 
who are experienced. According to the UNESCO report, there is a large international 
shortage of about 32 million teachers in the educational system in the elementary 
and secondary education stages. This shortage is expected to worsen and grow to 
69 million teachers missing by 2030 (UNESCU, 2016).  The current research tries to find 
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out what can be done to reduce the attrition phenomenon, at the school level, out 
of qualitative and quantitative research on ethical climate perceptions, and discuss 
less the attrition causes. This research aspires to answer the question of what causes 
educators, most of them have selected teaching out of value motives and sense of 
mission, and a desire to promote the students of the State of Israel, to take attrition 
behavior and leave teaching for other professions in the labor market. The starting 
point of the current research is the fact that throughout the world, as well as in Israel, 
education is a key resource for the economic development of a country and social 
disparities reduction, and teachers are the educational resource that drives education 
systems. Therefore, discussing ethical aspects in schools and in teacher perception 
of ethical climate in their school, which predict teacher attrition behavior, including 
leaving teaching, might be a basis for developing a potential tool to preserve teachers 
in the education system.

Literature review

Ethical climate 

In light of global economic development, organizational development has brought 
morals and ethics to the front stage and made them a very influential issue in the 
organization (Teresi et al, 2019). 

Ethical climate draws a lot of the business ethics researchers’ attention and is 
considered a type of organizational climate that reflects employee perception of 
organization policy and ethical procedures (Martin & Cullen 2006). Moreover, it is perceived 
as a significant component in the organization’s life because it directly influences 
individual and organizational behaviors and outcomes and is the organization’s core 
as representing negative and positive behaviors and perceptions of employees in the 
organization (Teresi et al, 2019).

Many researches about ethical climate were performed in the last decades, but most 
of them were motivated by the pioneering work of Victor & Cullen (1987, 1988), that 
defined ethical climate as “prevailing perceptions of typical organizational practices 
and procedures that have ethical content” (Victor & Cullen 1988, p. 101).

Victor & Cullen (1988, 1990) suggested a two-dimensional ethical climate model, one 
dimension representing basic ethical approaches: egoism, generosity, and principles. 
The second dimension represents analysis levels: personal, local, and cosmopolitan. 
The factor analysis showed five ethical climate types: “caring” ethical climate, in which 
the main consideration is what is best for all organization employees; “instrumental” 
ethical climate, in which the personal interest is above all; “rules and regulations” 
ethical climate, “law and code” ethical climate and “independence” ethical climate, 
by which each employee may decide what is right and what is wrong. According to the 
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researchers’ model (ibid), the instrumental climate is a result of combining “egoism/
individual” and “egoism/local” climate types; the “caring” climate is derived from 
combining “benefits/individual” and “benefits/local”. Ethical Organizational Climate 
(EOC) is a climate used by the organization to help its employees to understand the 
work environment and direct them to proper behavior (Kuenzi, et al, 2020). Organizational 
climate is more concrete for the employees and easier to be changed than culture, 
therefore my research focuses on EOC. 

One of organizational ethics’ main dimensions is school ethical climate (Shapira-

Lishchinsky, 2017). The term school ethical climate in literature reflects teachers’ mutual 
perceptions regarding formal and informal procedures about what is permitted and 
what is forbidden and how should moral issues be handled. It also reflects common 
perceptions and beliefs about the organization’s priorities and expectations for 
decision-making norms and moral behavior (Reichers & Schneider, 1990; Shapira- Lishchinsky, 2016), 
and represents teacher’s perceptions about school policy, procedure, and processes 
that have ethical meaning (Rosenblatt & Shapira- Lishchinsky, 2017). It may be added that the 
school ethical climate also reflects the moral and social values of the school and 
contributes to learning processes design and student achievement raise (Thapa et al, 2013), 
therefore, schools must create a positive ethical climate in which both, teachers 
and students will efficiently study (Luo et al, 2007). The current study focused on three 
dimensions of the ethical climate that were found to be prominent and relevant at 
this time: caring ethical climate: researchers see caring as the core component of 
a positive ethical school climate that is any educational success cornerstone (Thapa 

et al, 2013), therefore they are convinced that nurturing a caring school climate that 
encourages and promotes effective learning is one of the most important goals of 
education institutes today (Corland, 2018; Ng et al, 2013). Law and code ethic climate: Ethical 
rules dictate to employees how they should behave. The climate of the law and the 
ethical code is based on the fair allocation of resources and transparency of protocols, 
therefore it is seen as protecting its employees from abusive relations on the part 
of the management and from harming their rights (Shapira-Lishchinsky and Rosenblatt, 2010). 
Instrumental ethical climate: The egoism principle is the base of the instrumental 
ethical code and refers to behavior based on self-good and combines two theoretical 
constructions: self-interest and organizational interest (Murphy & Clinton, 2016; Martin & 

Cullen, 2006).

School Effectiveness

Country prosperity depends on education quality in education institutes in the country, 
and education quality is a direct result of school efficiency (Behlol et al, 2019). According to 
the OECD, in equal education systems, all students can acquire knowledge and skills 
regardless of their personal, social, and economic background, so the idea of efficient 
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schools (Ramberg et al, 2019) is looking beyond the influence of personal characteristics 
as social background or economic status, as Coleman  (Coleman et al,1966) claimed, and 
not referring it as a factor of achievement differences, but focus on improving school 
level to improve student scholastic and social achievements (Ayalon et al, 2019). The 
educational effectiveness research is aimed to respond what are the parameters or 
qualities that make schools effective, and how and what can be done to have as many 
excellent schools as possible (Alfirević et al, 2016). Many researches on the organizational 
subject point out the importance of ethics, values, and fairness in the workplace and 
their connection to the organization’s performance (Atkins & Caldwwell, 2013). Moreover, 
the researches show the correlation between school climate and its influence on 
student achievements and school effectiveness (for example, Clemens, 2016 Grosin et al, 2004). 
Terms related to school climate as discipline, and the relationship between teachers 
and students, were found correlated to student scholastic achievements and even 
essential to their success (for example, Arens et al, 2015; Hughes et al, 2015; Peterson et al, 2016). 
Effective schools are perceived as having a pleasant school atmosphere, the leadership 
is strong, and the staff has high ethical morals, all of these are perceived to bring 
high performance and low discipline problems level (Gottfredson et al, 2001). Improving 
school climate empowers student sense of belonging to the school and even help to 
raise scholastic achievements in school (Wen, 2017). Moreover, school climate gets so 
much attention due to its potential to improve student achievements regardless of 
family demography. High students’ performance was found in schools with a positive 
school climate, while schools with a low school climate have lower performance levels 
and higher levels of violence and crime (Ruiz et al, 2018). A positive school climate was 
found correlated to high motivation to study among students and high achievements 
(Goddard et al, 2015; Jones & Shindler, 2016). Moreover, researchers attribute great educational 
importance to the ethical climate in the school effectiveness context. Ethics and 
climate are terms with a positive correlation to student achievements and school 
effectiveness (Granvik Saminathen et al, 2018).

Teacher turnover phenomenon

The teacher turnover phenomenon in the education system in developed countries 
is one of the most disturbing phenomena in the last few years (Sperling, 2015). This 
phenomenon influences education system stability all over the world (Talis report, 2020), 
and it is examined by turnover rates in the education system (Elyashiv-Zimmerman, 2013, 2015). 
Teacher turnover is defined as withdrawal behavior and withdrawal behavior among 
teachers is defined as a set of activities teachers take to push themselves away from 
their work (Shapira-Lishchinsky, 2012). According to the progression model, a teacher does 
not leave the system suddenly. Prior to this decision, there are withdrawal behaviors 
that are expressed in coming late to school, then absences and finally leaving (Shapira-

Lishchinsky & Tsemach, 2014). “Tendency to leave” is an additional important term, which was 
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discussed in the research literature on the subject of teacher turnover. The tendency 
to leave is considered in psychologic models as a preliminary step for actual leaving, 
and in many cases, researchers tend to use it as a dependent variable as an alternative 
for leaving index (Bothma & Roodt, 2013; Brewer et al, 2012). According to the UNESCO report 
(2016), there is a great international shortage of about 32 million teachers in the 
education system in elementary and secondary education stages. This shortage may 
grow to about 69 million lacking teachers by 2030. The report editors noted that one 
of the main factors found related to the lack of teachers is teacher attrition from the 
education system. However, in secondary education, there is a shortage of about 22 
million teachers, while about 9 million are lacking due to teacher attrition (Bar Zohar & 

Josephsberg Ben-Yehoshua, 2020).

Teacher turnover worldwide perspective

Teacher attrition in the education system is a phenomenon characterizing many 
countries and it is expressed mainly among teachers at the beginning of their career 
that tend to permanently leave teaching, although among them there are some very 
talented teachers (Sperling, 2015, Arviv-Elyashiv R. & Zimmerman V., 2013, 2015). Researchers believe 
(for example, Harris & Sass, 2011; Rivkin et al, 2005; Rockoff, 2004) that the first years of teaching 
are important for the teacher, not only for building knowledge and skills, but also 
to shape their perceptions and attitudes about the profession and the desire to stay 
in it. Researches show that in each experience year (seniority) there is a teacher 
contribution to student achievements, while the contribution is mainly seen in the 
first five years of teaching (Talis report, 2020).

The new teacher attrition phenomenon is described in the professional literature in 
two main terms. The first term “revolving door” or “in and out of schools each year” 
was determined by the researcher Ingersoll (2001), and it refers to teachers’ ratio of 
entering and leaving the education system. The “revolving door” situation expresses 
the constant number of new teachers in the teaching attrition process, so, at any 
time there are new teachers entering the system, teachers that leave it attrite the 
system even before assimilation (Haseisi, 2013). The researcher Ingersoll (2001) claims that 
increasing the number of new teachers will not solve the problem, therefore, a political 
plan has to be formed in order to prevent new teacher attrition and improve the new 
teacher integration process (Ingersoll, 2012). The second term is “silent crisis”, determined 
by the researcher Rinke (2008), who describes the teacher attrition phenomenon as a 
very serious crisis that is not properly treated in the education system.

The new teacher attrition phenomenon is explained by researchers as a very 
reasonable phenomenon, assuming that currently, with a very wide occupational 
supply, we cannot expect that a teaching career will be perceived by employees as 
a lifetime profession (Johnson, 2004; Olson & Anderson, 2007; Kelchtermans, 2017), but yet, new 
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teacher attrition is a problem with serious consequences for schools and student 
achievements (OECD, 2005).

The teacher turnover rate in advanced countries is 15% - 28% and in the United 
States, England and Australia is 5% - 10% (Makela et al,2014). According to the OECD, many 
experienced teachers in all countries leave teaching before retiring. However, there is 
a higher rate of beginning teacher turnover than experienced teacher turnover (Guarino 

et al, 2006; OECD, 2005). According to literature, teacher turnover during the first years of 
teaching is 5%-50% (Clandinin et al, 2015), therefore, by the UNESCO evaluation until 2020, 
1,705,000 teachers will be needed in North America and Western Europe countries 
to fill the gaps created by teacher turnover (UNESCO, 2013). The teacher turnover rate in 
Israel after one year is 10%, and teacher turnover after three years is 20.8% (Boe, 2007). 
In Canada, for example, the turnover rate after the first year is 16% (Government of Alberta, 

2015) in Australia is 25% (Kearney, 2014) and in the USA 13.8% (Perda, 2013).

The examination of teaching attrition rate in different stages shows, according to the 
OECD findings, that the attrition pattern graph looks like the letter U, since teacher 
attrition rate is high in the first years of teaching, then there is a sharp decrease and 
afterward, there is additional increase towards and before retirement (Sperling, 2015; 

Guarino et al, 2006; Richardson & Watt, 2016). The research literature shows that not only new 
teachers leave, but also senior experienced teachers leave teaching (Liu & Ramsey, 2008). 
The research of   Richardson & Watt (2016) proves that teachers’ exhaustion changes 
due to seniority. However, the researchers have found that the high exhaustion rates 
are much more common among new teachers than among senior teachers and that 
the rates of teachers who leave increase among teachers in the final stages of their 
careers (Guarino et al, 2006).

Teachers turnover phenomenon in Israel

According to the OECD findings, the annual rate of teacher attrition in Israel is over 
6%. According to the Central Bureau of Statistics findings (2019), in 2017 7,392 teachers 
left the education system in Israel compared to 7,050 teachers in 2016, namely an 
increase of 4.9%. It was also found that between 2009 and 2017 teacher turnout rates 
were stable, an average of about 4% per year. 

Between 2001 to 2016 there is a slight downward trend in teachers who left the system 
from an average of 4.6% in the years 2001-2003 to an average of 3.9% in the years 
2014-2016. In addition, according to the Central Bureau of Statistics (2019) findings, 
the teacher turnover phenomenon is higher among secondary education teachers, 
namely in high schools in state education, among young men up to the age of 29, and 
senior male teachers from 50 years and up.
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The Central Bureau of Statistics (2019) findings also show that in the years 2001–2016 
there is a downward trend of new teachers who left the system after one year from an 
average of about 15% in 2001-2003 to an average of about 11% in 2014-2016. Turnover 
rates after 3 years are also in a downward trend, from an average of about 23% in 
2001-2003 to an average of about 19% in 2012-2014. The turnover phenomenon of 
new teachers characterizes more secondary education teachers among men ages 40 
and up (Central Bureau of Statistics in Israel, 2019).

According to the Central Bureau of Statistics in Israel, there is a shortage of about 
7,700 teachers in all disciplines in the education system of Israel (updated 2018).

Research Methodology 

The main goal of this research was to identify the best ethical climate for reducing 
the phenomenon of teacher attrition, teacher retention, strengthening ethics, and 
increasing school effectiveness. Four main objectives were defined:

 - Collect information about teacher perceptions of ethical climate in their school. 
 - Examine and measure teacher intention of teaching profession attrition.
 - Collect teacher attrition data according to teacher seniority (including new) at 

different career stages.
 - Analyze the correlation between school effectiveness indices (teacher attrition 

and student achievements) and ethical climate indices.

It is mixed research: quantitative and qualitative research.

Quantitative research: I used this method to collect data from teachers about 
perceptions of ethical climate indices, attrition intention, and school effectiveness.

211Teachers – from 12 schools in the northern region of Israel. Schools: elementary 
and junior high school - 33 male teachers and 178 female teachers.

Tool 1: Questionnaire (Quantitative) – perceptions of ethical climate, attrition intention, 
and school effectiveness.

The questionnaire examines dimensions of caring ethical climate, laws and codes 
ethical climate, and instrumental ethical climate, while attrition intention will be 
examined directly with ethical climate indices.

Qualitative research: Depth interviews were performed for a sample of 12 teachers.

Tool 2: Interview questionnaire for teachers (group 2)
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A questionnaire composed of 12 depth questions that focus on perceptions of ethical 
climate, attrition intentions, achievements as school effectiveness index, and COVID19 
effect.

The research findings

The research findings will be presented through the three main research questions:

Question 1:  What is the relationship between an ethical climate and the phenomenon 
of teachers leaving teaching? What are the dimensions of the ethical climate that may 
help reduce the phenomenon of teachers leaving the teaching profession?

The research findings indicate a clear correlation between the ethical climate in general 
and the caring ethical climate, especially in schools, and the phenomenon of teacher 
attrition in teaching. Namely, the research has found that when a caring component 
exists in the organization, its management, and its teaching staff, it is the main factor 
in influencing teachers to stay in teaching.

when school climate is characterized by the staff caring for personal interests, i.e., the 
ethical climate includes the instrumental ethical climate at its level, teacher attrition 
desire increases. Teachers (females) who have perceived the ethical climate as 
instrumental at a high level, have expressed great frustration and high attrition desire.

new teachers tend more to attrition tendency, in the current research senior and older 
teachers have expressed less attrition desire and less willingness to make changes in 
their careers.

Desire to leave school for different work and the reasons/intention to leave

33 men and 178 women participated in the research. It was found that men have 
communicated more with others regarding leaving school, but when they are asked if 
they would be interested in leaving school they answer that they do not want to. Men 
also perceive the school environment as more caring towards the community.
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Figure 1: Box-plot diagrams present different levels of readiness to leave school for another job, for 
female and male subjects

It was found that the reasons for leaving are similar among men and women. Most of 
the participants agree that lack of rules and codes, unethical behavior of the staff or 
the principal, as well as staff concern for their own personal interests instead of school 
interests will increase their desire to leave (also in T-test - in independent samples).

Question 2: Which ethical climate dimensions will lead to increased school effectiveness 
(student achievements)? 

The law and code dimension of school ethical climate has a significant and strong 
correlation with student achievements and school effectiveness. Namely, teacher 
perception is that the more keeping rules, regulations, laws, and codes are, the higher 
the student achievements and the school’s effectiveness.

All the teachers in the current research support and encourage making a formal ethical 
code document for educators in the Israeli education system that does not exist yet.

The caring component was found to be correlated with promoting achievements and 
school effectiveness, so the more the school keeps the laws and codes, the fewer 
ethical problem it has, and the more caring for teacher welfare, the more effective the 
school and the higher the student achievements.

The research findings indicate a positive correlation between school and community 
interests. when teachers care for the school’s interests, the school’s effectiveness 
increases and so are the learner’s achievements. However, according to the researcher’s 
opinion, an instrumental ethical climate expresses the individual’s interest. In this 
case, the instrumental ethical climate was found to have a bad influence.
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Figure 2:  Perceptions regarding the correlation between ethical climate and improving student 
achievements

Question 3: gender on the perceptions of ethical climate at school, school effectiveness, 
and teachers leaving the teaching profession. What is the effect of gender on the 
perceptions of ethical climate at school, school effectiveness, and teachers leaving the 
teaching profession?

Men have communicated more with others regarding school attrition but expressed 
less desire to actually leave

The quantitative research found that women do not think that teacher attrition 
influences student achievements, while men very much agree that there is an effect. 
However, the qualitative research indicates that women very much believe that 
teacher attrition of teaching influences achievement promotion.

Most of the participants, both men, and women agree that the instrumental climate 
that is expressed in caring for personal interests affects student achievements and 
school effectiveness. 

Men note law and code ethical climate and instrumental ethical climate more than 
women. Compared to women who value the caring climate as a basis for work both 
in the qualitative research and quantitative research, apparently because the women 
population in the system is bigger and requires them to work in cooperation to increase 
school effectiveness. 

 Men agree that teachers’ concern for each other improves student achievements, 
compared to women that less evaluate teamwork.
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Figure 3: Model

The model illustrates the following correlations:

a. Caring has a negative correlation with the desire to leave variables. The factor 
influencing teacher desire to leave is not law and code, but caring school climate. The 
more caring the system, the less the teacher plans to leave school and will have less 
desire to leave thoughts.

b. Gender (male=1, female=0) has a positive correlation with school climate.

c. All data has a positive correlation with law and code ethical climate (P).

d. The demographic profile (age, teaching experience, and teacher type) are negatively 
correlated with the desire to leave intentions and school effectiveness (student 
achievements) perception – the older the teacher and the more experienced, he will 
have less desire to leave intentions.

Discussion

The correlation between teacher perceptions of school ethical climate and teacher 
attrition

The current research has examined three ethical climate dimensions that were found 
relevant in the 21st century: caring ethical climate, law and code ethical climate, and 
instrumental ethical climate. These days, in 2022, the Israeli education system copes 
with a severe crisis of teacher attrition of teaching. An updated report of the Central 
Bureau of Statistics from March 15, 2022, says that there is a 23.7% increase. This data 
worries policymakers and places the education system with a difficult challenge. The 
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current research findings come to shed light on the teacher attrition phenomenon and 
propose a possible solution to reduce teacher attrition tendency and find the right 
way for teacher retention in the education system. The research findings indicate a 
clear correlation between the ethical climate in general and the caring ethical climate, 
especially in schools, and the phenomenon of teacher attrition in teaching. Namely, 
the research has found that when a caring component exists in the organization, its 
management, and its teaching staff, it is the main factor in influencing teachers to 
stay in teaching, so when there is no caring on behalf of the management and the 
teaching staff, teacher willingness to leave increases. The research literature supports 
this important finding. Researchers do see caring as a core component of a positive 
ethical school climate and perceive it as one of the cornerstones of any educational 
success, which encourages and promotes effective learning (Thapa et al, 2013; Corland, 

2018). Therefore, the current research findings are a milestone in building a model 
for teacher preservation in the Israeli education system in particular and education 
systems in general, by which principals should nurture a caring school climate and 
increase school ethics by using a clear law and code system (Lei & Bing, 2017, Hsien & Wang, 

2016, Nedkovski, 2017). The research findings clearly reveal that the ideal school climate, 
is as mentioned a caring ethical climate, combined with a law and code climate, and 
teachers act by clear rules, laws, and codes that management respects and follow. 
Practical application of laws and codes will provide teachers with trust and satisfaction 
and increase the motivation to work, and will eventually reduce attrition behavior of 
teachers, reduce attrition tendency, and will even increase the school effectiveness, 
which is measured in this research through achievements, and influenced by teacher 
attrition, especially quality and professional teacher in cour disciplines, language, 
mathematics, sciences, and English. According to the current research findings, 
teachers indicate that when school climate is characterized by the staff caring for 
personal interests, i.e., the ethical climate includes the instrumental ethical climate at 
its level, teacher attrition desire increases. This finding consists of many researchers 
who claim that the egoism dimension in the organization may bring its members to 
suffer unethical behaviors (Trevino et al, 2006). The researcher’s Another important finding 
that has to be discussed in this chapter, which refers to teacher attrition and nurturing 
a school ethical climate that will reduce attrition tendency, refers to new teachers. The 
research findings support the fact that new teachers tend more to attrition tendency 
because in the current research senior and older teachers have expressed less attrition 
desire and less willingness to make changes in their careers. 

Researchers have found that beginning teachers tend more to leave teaching related 
attrition to the phenomenon of “Reality Shock” after graduation (Timor, 2017). This 
phenomenon describes the gap between what they have studied and their actual role 
and the difficulty to merge the studied theories and the field needs (Carmel & Badash, 

2019) in addition to the stress, high responsibility, emotional exhaustion, and burnout 
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that were found to be the factors for these teachers’ attrition (Chang, 2009; Ingersoll & 

Strong, 2011). The current research, based on the research findings, calls for immediate 
change, which will be expressed in supporting and escorting the new teachers in 
school while increasing the caring ethical climate that was found to be the main factor 
in influencing the teacher’s desire to stay or leave teaching.

The correlation between ethical climate and school effectiveness measured through 
achievements

The current research findings indicate that the law and code dimension of school 
ethical climate has a significant and strong correlation with student achievements 
and school effectiveness. Namely, teacher perception is that the more keeping rules, 
regulations, laws, and codes are, the higher the student achievements and the school’s 
effectiveness. This finding consists of the research literature that indicates that ethical 
climate is correlated with school effectiveness, and was found to be guiding the 
employees in organizations on how to act and function in the organization. It appears 
that in order to improve school effectiveness and organizational performance, a 
system of rules and ethical codes that suits its goals must be developed. The laws and 
codes system makes the employees adopt these principles that are based on laws and 
codes and guide their behavior in the organization (Altuntaş et al, 2020; Yeşil et al, 2017; Ercan & 

Alptekin, 2018). Moreover, all the teachers in the current research support and encourage 
making a formal ethical code document for educators in the Israeli education system 
that does not exist yet. This finding supports additional broad research performed 
in Israel by the researcher Shapira-Lishchinsky (2017) called to set an ethical code for 
educators in Israel that will be an important means to promote a school ethical climate 
that promotes and improves learner achievements (Fisher, 2013).

All the research participants agree that a positive school climate, one that includes a 
caring component, also contributes to improving learner achievements. Researchers 
strengthen this finding and claim that nurturing a caring ethical school climate, which 
encourages and promotes effective learning by showing caring to students, was found 
to be one of the most important educational goals of education institutes in the 21st 
century (Ng et al, 2013; Corland, 2018).

Regarding the instrumental dimension of ethical climate, the research findings indicate 
a positive correlation between school and community interests. Researchers agree 
with this finding and claim that when referring to the local level of moral aspect, the 
individual will aspire to maximize the organization’s interests and its economic welfare, 
and thus help to increase the organizational effectiveness (Liu et al, 2016; Cheng & Wang, 2015; 

Essien et al, 2019). Therefore, when teachers care for the school’s interests, the school’s 
effectiveness increases and so are the learner’s achievements. However, according to 
the researcher’s opinion, an instrumental ethical climate expresses the individual’s 
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interest. In this case, the instrumental ethical climate was found to have a bad 
influence on satisfaction (Wang & Hsieh, 2012), organizational commitment (Cullen et al, 2003), 
employee turnover (Stewart et al, 2011), and organizational corruption (Stakovich & Simha, 2013), 
these dimensions badly influence the organizational effectiveness (Murphy & Clinton, 2016). 
Therefore, in schools that have a high level of instrumental ethical climate, the 
organization, and its members might suffer from unethical behaviors such as sloppy 
work (Trevino et al, 2006) as the current research has found.

The correlation between gender and ethical climate, school effectiveness, and 
teaching attrition

The main characteristic of education systems in the last decades should be noted - a 
large number of women in the system compared to a minority of men, while men 
in the education system are mainly in management positions (Hertzog & Walden, 2010). 
The education system in Israel is feminized. In 2011, about 71% of all teaching and 
education employees were women. These findings indicate that the percentage of 
women in education and teaching is significantly higher than men (Maskit & Tal, 2016). 
33 men and 178 women have participated in the current quantitative research and 
additional 12 women were interviewed in the qualitative research. The research has 
found that men have communicated more with others regarding school attrition, but 
expressed less desire to actually leave. This finding emphasizes and reflects a situation 
where men have more opportunities to leave school and the teaching profession, 
but they find that the school environment is good for them, so they are not in 
a rush to leave and choose to stay and be part of the education system. This data 
seems to be a result of the fact that men are mainly in management positions in the 
education system (Hertzog & Walden, 2010), treated better at school by the management 
and their colleagues, and that men are more optimistic about their workplace. These 
differences are expressed in the research literature that presents differences in the 
social expectation of women and men. Namely the social expectation of men is that 
working in teaching will have the main financial reward in their life, more than it is for 
women. However, the social expectation for women is that they have to bear other 
roles or additional roles that are not financially rewarded, as the burden of child care 
(Roth et al, 2012). This finding may also be used to recruit male teachers, presenting the 
positive aspect from a manly point of view, and thus try to reduce the common opinion 
that teaching is a mainly feminine profession and reduce the problem of teacher 
shortage. The current research, which indicates more attrition intentions of women 
than their men colleagues, supports several previous researches. Researchers explain 
that teaching is not a distinctly feminine field, therefore men who come are usually 
full of determination, mission, love, and perseverance for the profession. In addition, 
a variety of occupations opened for women in recent decades has led women to 
look for more rewarding professions and less sticking to this traditional profession 



82     AcAdemicus internAtionAl scientific JournAl AcAdemicus.edu.Al     82

(Elyashiv & Zimmerman, 2013, 2015; Hoxby & Leigh,2004). Regarding school effectiveness that is 
measured through achievement promotion, The current quantitative research found 
that women do not think that teacher attrition influences student achievements, 
while men very much agree that there is an effect. However, the qualitative research 
indicates that women very much believe that teacher attrition of teaching influences 
achievement promotion. Finally, in examining the gender difference regarding school 
ethical climate perceptions, it is found that most of the participants, both men, and 
women, agree that the instrumental climate that is expressed in caring for personal 
interests affects student achievements and school effectiveness. This finding is 
supported by the research literature, assuming that the instrumental ethical climate 
is based on the egoism principle that refers to behavior based on self-interest (Murphy 

& Clinton, 2016, Martin & Cullen, 2006).  An additional finding of the current research indicates 
that men note law and code ethical climate and instrumental ethical climate more 
than women. Compared to women who value the caring climate as a basis for work 
both in the qualitative research and quantitative research, apparently because the 
women population in the system is bigger and requires them to work in cooperation 
to increase school effectiveness. Researchers do agree that a caring ethical climate 
implies behavior that is based on cooperation (Cullen et al, 2003). Staff members tend to 
share information and discuss ethical issues. Staff nurturing and developing in the 
organization and creating a caring organizational environment will increase the mutual 
trust among staff members (Lei & Bing, 2017; Hsien & Wang, 2016; Nedkovski, 2017). It was also 
found in the current research that men agree that teachers’ concern for each other 
improves student achievements, compared to women that less evaluate teamwork. 
A caring ethical climate was found to be significantly influencing staff performance. 
Staff members not only help each other but also unite to reduce conflicts and promote 
their colleague’s performance (Lei & Bing, 2017).

Conclusions

The education system demand from schools to increase school effectiveness while 
on the other hand there is an increasing phenomenon of teacher attrition and a 
severe shortage of teachers puts the education system in Israel in a complex and 
challenging problem that requires looking for possible solutions to reduce the attrition 
phenomenon, retention of new and senior teachers and recruiting new teachers. The 
current research, which has referred to both phenomena, in their ethical aspects’ 
context, as it is perceived by teachers within the school climate, has found a correlation 
between school ethical climate and teacher attrition or staying intentions as well as 
their motivation to promote student achievements as expressing school effectiveness. 
The current research findings call to increase the caring ethical climate in schools, 
which was found to be encouraging and increasing the level of management caring for 
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the educational staff, increasing the trust level, satisfaction, and teacher motivation 
at work. This increase might be the foundation for teacher escort and retention 
programs in the education system. Increasing the law and code ethical climate in 
addition to encouraging and promoting a formal ethical code document for educators 
might be used to reduce unethical behaviors, empower teachers, raise the motivation 
to promote learner achievements, and increase school effectiveness.

The current results strengthen the importance of examining teacher perceptions of 
ethical climate in the context of teacher attrition intentions and gender aspects. 

Herein are the main conclusions of the current research:
 - Caring ethical climate should be cultivated in schools since in the current research 

it was found to be reducing attrition thoughts, attrition tendency, and increased 
teacher satisfaction.

 - The factors and reasons that encourage teachers to stay in the education system 
must be invested more, it has to be cultivated and strengthened, and the attrition 
factors should be less dealt with.

 - The research findings indicate differences in men’s and women’s perceptions 
about attrition intentions. Since men find that they are treated well, they express 
satisfaction and a tendency to stay in the education system, recruitment of male 
teachers, who are now a minority in the education system, should be encouraged.

 - To promote school effectiveness, a caring ethical climate and law and code 
ethical climate should be strengthened, and a formal ethical code document for 
teachers in Israel should be developed, because now there is no such document.

The research recommendations for future research

The research recommendations for future research

 - Conducting follow-up research on the teacher attrition phenomenon that 
deals with demographic aspects along with ethical perceptions in the school 
climate. The variable combination can provide a broader image of the attrition 
phenomenon due to the urgent need to reduce it.

 - Increasing research on the subject of teacher perceptions and factors that 
encourage teachers to stay in the teaching profession and less engage with 
attrition factors. 

 - The research findings may lead to action of all levels in the educational leadership 
in Israel - the headquarters of the Ministry of Education, schools, and education 
departments in the local authorities, which will work to reduce the teacher 
attrition phenomenon and lead schools to excellence in achievements and 
reduce social gaps.
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 - A model for teacher retention should be presented to school principals - in 
principal training and workshops that are based on the research findings.

 - A monitoring mechanism should be created for school principals, thereby 
identifying unethical behaviors of school principals, which encourage teacher 
attrition.

 - Accompanying and supporting programs for new teachers and increasing care 
for them, especially after graduation.

 - The findings of a previous research project aimed to examine the influence of 
the COVID-19 pandemic on teacher attrition desire1 did not indicate an attrition 
desire during the lockdown time. Therefore, it is required to have continued 
research that compares ethical climate, school effectiveness, stress and load in 
teacher work, and attrition desire in the two teaching types. The one is teacher 
telecommuting in distance learning without social face-to-face interaction with 
the school principal, teaching staff, parents, and students, and the other, is a 
regular when teachers work in school.

The research limitations

In psychological models, attrition tendency is considered a preliminary stage to actual 
attrition, and in many cases, researchers tend to use the attrition tendency as a 
dependent variable as an alternative to the attrition index (Bothma & Roodt, 2013; Brewer et al, 

2012). However, this index should be treated carefully because other researchers have 
indicated a low correlation between attrition tendency and actual attrition, mainly 
due to the unstable character of attrition tendency, and teachers may change their 
decision in reaction to events they experience in a specific time (Cohen et al, 2016).

 -  The findings are based on self-reports of teachers; therefore, it represents their 
opinions, perceptions, and beliefs, their activity description, and interpretation 
of the question intention. self-report may be influenced by the general culture 
and the education system in a specific country (Shapira-Lishchinsky, 2017).

 - The research findings reflect the perspective of teachers in the Israeli education 
system where there is no official ethics code document for teaching staff. The 
existence of an official code can shape a different map, and in case of investigations 
depeloped in countries which have developed such document, different results 
can be expected to come out.

1 https://link.springer.com/book/9783031094231



K. shuA - the relAtionship between school ethicAl climAte And school effectiveness in isrAel 2020     85

Bibliography

1. Alfirević et al N., Burušić, J., Pavičić, J. & Relja, R. (Eds.). (2016). School 
Effectiveness and Educational Management: Towards a South-Eastern Europe 
Research and Public Policy Agenda Cham. Springer International Publishing. 
Imprint: Palgrave Macmillan 2016. http://dx.doi.org/10.1007/978-3-319-
29880-1_9

2. Altuntaş, S., c İntepeler, Ş., Sökmen, S., Kantek, F., Öztürk, H. & Baykal, Ü. (2020). 
The effect of ethical work climate on the organizational citizenship behavior of 
academic nurses. International nursing review, 02 October 2020. https://doi.
org/10.1111/inr.12622

3. Arens, A. K., Morin, A. J. S., & Watermann, R. (2015). Relations between 
classroom disciplinary problems and student motivation: Achievement as a 
potential mediator? Learning and Instruction, 39, 184–193.

4. Arviv-Elyashiv R., Zimermen V., 2013. Dropout from teaching in Israel? Who 
is the dropout teacher? And how does the educational system deal with the 
phenomenon? Mofet institute

5. Arviv-Elyashiv R., Zimermen V., 2015. Who is the dropout teacher? Demographic, 
occupational, and institutional characteristics of dropouts from teaching. 
Dapim 59, pp 175-206.

6. Ayalon. H, Blass. N., Feniger, Y. & Shavit, Y. (2019). Educational inequality in 
Israel: from research to policy. Taub Center for the Study of Social Policy in 
Israel

7. Bar Zohar, B. & Josefsberg Ben-Yehoshua, L. (2020). Lack of teachers: 
background, challenges, and ways of coping. Mofet institute

8. Behlol, M.G., Ali Akbar & R., Hukamdad. (2019). Investigating Secondary School 
Effectiveness: Peer-Teacher Relationship and Pedagogical Practices. Bulletin of 
Education and Research. Vol. 41; No. 1.

9. Boe. E.E. (2007). Trends in the Turnover of Teachers from 1991-2004: Attrition, 
Teaching Area, Transfer and School Migration. University of Pennsylvania

10. Bothma, C.F. & Roodt, G. (2013). The validation of the turnover intention scale. 
Journal of Human Resource Management, 11(1), 12-28.

11. Brewer, C. S., Kovner, C. T., Greene, W., Tukov-Shuser, M. & Djukic, M. (2012). 
Predictors of actual turnover in a national sample of newly licensed registered 
nurses employed in hospitals. Journal of Advanced Nursing, 68(3), 521-538

12. Çalişkan, N., & Mulgeci, A. (2015). Waste identification lean approach in 
effective education system-case of Albania. Academicus. International Scientific 
Journal, 12.



86     AcAdemicus internAtionAl scientific JournAl AcAdemicus.edu.Al     86

13. Carmel, R., Badash, M., 2019. Perceptions about factors of perseverance and 
dropout among English teachers. Zman HinuchI 5, pp 113-137

14. Central Bureau of Statistics, 2019. Internal mobility and leaving the system 
among teaching staff, 2000-2018. 

15. Chang, M.-L., 2009. An appraisal perspective of teacher burnout: Examining 
the emotional work of teachers. Educational Psychology Review, 21(3), pp 
193–218.

16. Cheng, M.Y. & Wang, L. (2015). The Mediating Effect of Ethical Climate on 
the Relationship Between Paternalistic Leadership and Team Identification: A 
Team-Level Analysis in the Chinese Context. Journal of Business Ethics, 2015, 
Vol.129(3), 639-654. DOI: 10.1007/s10551-014-2189-5

17. Clemens, E. V., Lalonde, T. L., & Sheesley, A. P. (2016). The relationship between 
school mobility and students in foster care earning a high school credential. 
Children and Youth Services Review, 68, 193–201.

18. Cohen, G., Blake, R. S. & Goodman, D. (2016). Does turnover intention matter? 
Evaluating the usefulness of turnover intention rate as a predictor of actual 
turnover rate. Review of Public

19. Coleman, J. S., Campbell, E. Q., Hobson, C. J., McPartland, J., Mood, A., 
Weinfeld, F. D., et al (1966). Equality of educational opportunity. Government 
Printing Office.

20. Corland, H. (2018). Educational leadership leads a climate of caring concern 
in the school - a case study. Oplatka. I. Emotions in Teaching and  Educational  
Leadership. Mofet.  (8), 219-253.

21. Cullen, J. B., Parboteeah, K. P. & Victor, B. (2003). The effects of ethical climates 
on organizational commitment; A two-study analysis. Journal of Business 
Ethics, 46(2), pp.127-141.

22. Ercan T. & Alptekin S. (2018). The Effects of Perceived Organizational Ethics 
on Innovative Work Behavior: Self Efficacy’s Moderating and Mediating Role. 
Turkish Journal of Business Ethics, 58-67

23. Essien, E, & Kostopoulos, I & Konstantopoulou, A & Lodorfos, G (2019) Do ethical 
work climates influence supplier selection decisions in public organizations? 
The moderating roles of party politics and personal values. International 
Journal of Public Sector Management, 32 (6). pp. 653-670. ISSN 0951-3558 
DOI: https://doi.org/10.1108/IJPSM-10-2018-0227

24. Fisher, Y. (2013). Exploration of values: Israeli teachers’ professional ethics. 
Social Psychology of Education: An International Journal, 16(2), 297-315

25. Gottfredson, D. C. (2001). Schools and delinquency. Cambridge University Press



K. shuA - the relAtionship between school ethicAl climAte And school effectiveness in isrAel 2020     87

26. Government of Alberta. 2015. A Transformation in Progress: Alberta’s ECS-12 
Education Workforce 2011/2012. https://open.alberta.ca/dataset/6592d5be-
d364-4d17-bc2d-e4b282e33643/resource/559400eb-4020-4264-90c8-
bb4b8caad762/download/5393841-2011-transformation-in-progress-
albertas-ecs-12-education-workforce-2011-2012.pdf

27. Granvik, S. M., Brolin, L. S., Almquist, Y. B., & Modin, B. (2018). Abingdon 
Effective schools, school segregation, and the link with school achievement. 
Routledge School effectiveness and school improvement, 29 (3), 464-484

28. Goddard, Y., Goddard, R., & Kim, M. (2015). School instructional climate and 
student achievement: An examination of group norms for differentiated 
instruction. American Journal of Education, 122(1), 111–131.

29. Grosin, L. (2004). Skolklimat, prestation och anpassning i 21 mellanstadie- 
och 20 högstadieeskolor [School climate, performance and adjustment in 21 
intermediate and 20 senior level schools] (Research Report No. 71). Pedagogiska 
institutionen, Stockholms universitet

30. Guarino, C.M., Santibanez, L., Daley, G.A., 2006. Teacher Recruitment and 
Retention: A Review of the Recent Empirical Literature. Review of Educational 
Research. 76, pp 173-208.

31. Harris, D., Sass T., 2011, Teacher training, teacher quality and student 
achievement, Journal of Public Economics, Vol. 95/7-8, pp 798-812, 

32. Haseisi, R., 2013. Teacher shortage: update document. The Knesset research 
and information center

33. Hertzog, E. & Walden, T., (Ed.) (2010). At teacher’s expense: gender and power 
in Israeli education. Carmel.

34. Hoxby, C. & Leigh, A. (2004). Pulled away or pushed out? Explaining the decline 
of teacher aptitude in the United States. American Economic Review, 94(2), 
236-240.

35. Hsieh, H. & Wang, Y. (2016). Linking perceived ethical climate to organizational 
deviance: the cognitive, affective, and attitudinal mechanisms. Journal of 
Business Research, 69(9), 3600-3608.

36. Hughes, J. N., Im, M. H., & Allee, P. J. (2015). Effect of school belonging 
trajectories in grades 6–8 on achievement: Gender and ethnic differences. 
Journal of School Psychology, 53, 493–507. 

37. Ingersoll R. M. (2001). Teacher turnover and teacher shortages: An organizational 
analysis. American Educational Research Journal, 38(3), 499-534.

38. Ingersoll, R., )2012(. Beginning teacher induction: What the data tells us. Phi 
Delta Kappan, 93(8), pp 47- 51.



88     AcAdemicus internAtionAl scientific JournAl AcAdemicus.edu.Al     88

39. Ingersoll, R., Strong, M., (2011). The impact of induction and mentoring 
programs for beginning teachers: A critical review of the research. Review of 
Education Research, 81(2), pp 201–233

40. Jones, A., & Shindler, J. (2016). Exploring the school climate student achievement 
connection: Making sense of why the first precedes the second. Educational 
Leadership and Administration, 27, 35–51.

41. Johnson, S. M., (2004). Finders and keepers: Helping new teachers survive and 
thrive in our schools, Jossey-Bass. San Francisco, CA

42. Kelchtermans, G., (2017).  Should I stay or should I go? unpacking teacher 
attrition/ retention as an educational issue. Teachers and Teaching: theory and 
practice, 2017VOL. 23, NO. 8, pp 61–977.

43. Kearney, S. (2014). Teacher Attrition, Retention and Mobility: Where Does 
Australian Stand? Education and Society 32(2), 5-24

44. König, J., Jäger-Biela, D. J., Glutsch, N., 2020. Adapting to online teaching 
during COVID-19 school closure: Teacher education and teacher competence 
effects among early career teachers in Germany. European Journal of Teacher 
Education, 43(4), pp 608–622. https://doi.org/10.1080/02619768.2020.1809
650

45. Kuenzi, M., Mayer, D. M., & Greenbaum, R. L. (2020). Creating an ethical 
organizational environment: The relationship between ethical leadership, 
ethical organizational climate, and unethical behavior. Personnel Psychology, 
73 (1), 43– 71. https://doi.org/10.1111/peps.12356

46. Lei Q. & Bing, L. 2017. Effects of Inclusive Leadership on Employee Voice 
Behavior and Team Performance: The Mediating Role of Caring Ethical Climate. 
Frontiers in communication, Vol.2 

47. Liu, Y. Zhao, S. Jiang, L. & Li To, R. (2016). When does a Proactive Personality 
Enhance an Employee’s Whistle-Blowing Intention? A Cross-Level Investigation 
of the Employees in Chinese Companies. ETHICS & BEHAVIOR, 26(8), 660–677

48. Luo, M.,Huang W. & Najjar, L (2007). The relationship between perception 
of a Chinese high school’s ethical climate and students’ school performance. 
Journal of Moral Education, 36(1), 93-111. 

49. Makela, K., Hirvensalo, M., Laakso, L., Whipp, P.R., 2014. Physical Education 
Teachers in Motion: An Account of Attrition and Area Transfer. Physical 
Education and Sport Pedagogy 19(4), pp 418-435

50. Martin, K. D., & Cullen, J. B. 2006. Continuities and extensions of ethical climate 
theory: A meta-analytic review. Journal of Business Ethics, 69 (2), 175–194.

51. Maskit, D. & Tal, T., (2016). Choice of men and women in early childhood 
education: the timing of the choice and its motives. Rav Gvanim - research and 
conversation 2(15)



K. shuA - the relAtionship between school ethicAl climAte And school effectiveness in isrAel 2020     89

52. Murphy, P. R. & Clinton, F. (2016). Broadening the Fraud Triangle: Instrumental 
Climate and Fraud. Behavioral Research in Accounting, 28 (1), 41–56.  https://
doi.org/10.2308/bria-51083

53. Nedkovski, V., Guerci, M., De Battisti, F. & Siletti, E. (2017). Organizational 
ethical climates and employees’ trust in colleagues, the supervisor, and the 
organization. Journal of Business Research, 71, 19-26.

54. National Commission on Teaching and America’s Future, 2009. Learning Teams: 
Creating What’s Next. https://files.eric.ed.gov/fulltext/ED505910.pdf 

55. Ng, P., Su, S., Chan, V., Leung, H., Cheung, W., & Tsun, A. (2013). The reliability 
and validity of a campus caring instrument developed for undergraduate 
students in Hong Kong. Measurement and Evaluation in Counseling and 
Development, 4692, 88-100

56. OECD, 2005. Teachers Matter: Attracting, Developing and Retaining Effective 
Teachers

57. Olson, B., Anderson, L., 2007. Courses of action: A qualitative investigation into 
urban teacher retention and career development. Urban Education, 42(1), pp 
5–29.

58. Peterson, E. R., Rubie-Davies, C., Osborne, D., & Sibley, C. (2016). Teachers’ 
explicit expectations and implicit prejudiced attitudes to educational 
achievement: Relations with student achievement and the ethnic achievement 
gap. Learning and Instruction, 42, 123–140. 

59. Perda, D., 2013. Transitions into and Out of Teaching: A Longitudinal Analysis of 
Early Career Teacher Turnover. Ph.D. Dissertation, University of Pennsylvania.

60. Raith, M.G., & Starke, C. (2017). Negotiating the Organizational Effectiveness 
of Social Ventures among Multiple Stakeholders. Voluntas 28, 1473–1499. 
https://doi.org/10.1007/s11266-016-9716-1

61. Ramberg,J., Låftman, B., Almquist, S. & Modin, Y. (2019). School effectiveness 
and students’ perceptions of teacher caring: A multilevel study. Improving 
Schools, Vol. 22(1) 55–71. 

62. Rapti, D. (2013). School Climate as an Important Component in School 
Effectiveness. Academicus International Scientific Journal, (8), 110-125.

63. Richardson, P. W., Watt, H. M. G., 2005. I’ve decided to become a teacher: 
Influences on career change. Teacher and Teacher Education, 21, pp 475–489.

64. Richardson, P. W., Watt, H. M., 2016. Factors influencing teaching choice: Why 
do future teachers choose the career? In J. Loughran, M. L. Hamilton (Eds.), 
International handbook of Teacher Education, Singapore: Springer, pp275-304. 



90     AcAdemicus internAtionAl scientific JournAl AcAdemicus.edu.Al     90

65. Reichers, A. E. & B. Schneider (1990). Climate and Culture: An Evolution of 
Constructs’, in B. Schneider (ed.), Organizational Climate and Culture (Jossey-
Bass San-Francisco, CA), 5–39.

66. Rinke, C., 2008. Understanding teachers’ careers: Linking professional life to 
professional path. Educational Research Review 3(1), pp 1-13.

67. Rivkin, S., Hanushek E., Kain, J., 2005. Teachers, Schools, and Academic 
Achievement, Econometrica, Vol. 73/2, pp 417-458.

68.  Rockoff, J., 2004. The Impact of Individual Teachers on Student Achievement: 
Evidence from Panel Data, American Economic Review, Vol. 94/2, pp 247-252. 

69. Rosenblatt, Z. & Shapira-Lishchinsky, O. (2017). Temporal withdrawal 
behaviors in an educational policy context. International Journal of Educational 
Administration. In press.

70. Roth, P. L., Purvis, K. L. & Bobko, P. (2012). A meta-analysis of gender group 
differences for measures of job performance in field studies. Journal of 
Management, 38(2), 719-739.

71. Ruiz, L. D., Mcmahon, S. D. & Jason, L. A. (2018). The Role of Neighborhood 
Context and School Climate in School-Level Academic Achievement. American 
Journal of Community Psychology, June 2018, Vol.61(3-4), 296-309. 

72. Shapira-Lishchinsky, O. & Tsemach, S. (2014). Psychological empowerment as 
a mediator between teachers’ perceptions of authentic leadership and their 
withdrawal and citizenship behaviors. Educational Administration Quarterly, 
Vol. 50 No. 4, pp. 675-712

73. Shapira-Lishchinsky, O. (2012). Teachers’ withdrawal behaviors: Integrating 
theory and findings. Journal of Educational Administration, 50(3), 307-326.

74.  Shapira-Lishchinsky, O. (2016). Ethical reasoning among teachers: Toward 
professional development. Teaching and teacher Education, 60, 245-255.

75. Shapira-Lishchinsky, O. (2017). Organizational Ethics in Human Resources 
Management in Israel’s Educational System. Pardes. 

76. Shapira-Lishchinsky, O. & Rosenblatt, Z. (2010). School ethical climate and 
teachers’ voluntary absence. Journal of Educational Administration 48 (2), 164-
181.

77. Sperling, D. (2015). Teacher dropout around the world - information review. 
Mofet Institute

78. Stachowicz-Stanusch, A. & Simha, A. (2013). An empirical investigation of the 
effects of ethical climates on organizational corruption. Journal of Business 
Economics and Management, 14 (S1), 433-46.

79. Stewart, R.W. (2011). You Support Diversity, But Are You Ethical? Examining 
the Interactive Effects of Diversity and Ethical Climate Perceptions on Turnover 



K. shuA - the relAtionship between school ethicAl climAte And school effectiveness in isrAel 2020     91

Intentions. Journal of Business Ethics 99, 453–465 https://doi.org/10.1007/
s10551-010-0663-2

80. Teaching and Learning International Survey (TALIS), 2019. Israeli expended 
report. https://meyda.education.gov.il/files/Rama/TALIS_2018_Report.pdf

81. Teresi, M., Pietroni, D. D., Barattucci, M., Giannella, V. A., & Pagliaro, S. (2019). 
Ethical Climate(s), Organizational Identification, and Employees’ Behavior. 
Frontiers in Psychology, 10, 1356. https://doi.org/10.3389/fpsyg.2019.01356

82. Thapa, A., Cohen, J., Guffey, S. & Higgins-D’Alessandro, A. (2013). A review of 
school climate research. Review of Educational Research, 83(3), 357-385.

83. Timor, T., 2017. Journey or Load: A process that interns undergo in the training 
track for academics for teaching during their internship year. Be’Ma’agalei 
Chinuch, electronic journal, issue no. 7.

84. Treviño, L. K., Weaver, G. R., & Reynolds, S. J. (2006). Behavioral Ethics in 
Organizations: A Review. Journal of Management, 32(6), 951–990. https://doi.
org/10.1177/0149206306294258

85. UNESCO, 2013. Inclusive education. Education Sector Technical Notes. Paris
86. UNESCO, 2016. If you don’t understand, how can you learn? Global Education 

Monitoring Report Policy Paper 24. Paris
87. Victor, B. & Cullen, J.B. (1987). A theory and measure of ethical climate in 

organizations. In: Frederick, W.C. & Preston, L., (Eds.), Research in Corporate 
Social Performance and Policy 9, 51-71.

88. Victor, B. & Cullen, J.B. (1988). The organizational bases of ethical work climates. 
Administrative Science Quarterly, 33, 101-125. https://doi.org/10.2307/239285

89. Victor, B., & Cullen, J. B. (1990). A theory and measure of ethical climate in 
organizations. In W. C. Frederick & L. E. Preston (Eds.), Business Ethics: Research 
Issues and Empirical Studies, JAI Press Inc. 77–97

90. Volansky, A. (2020). Students of Yesterday, Students of Tomorrow: three waves 
of reform in the world of education (1918-2018). Schocken publication

91. Wang, Y.  D., &  Hsieh, H. H. (2012). Toward a better understanding of the link 
between ethical climate and job satisfaction: A multilevel analysis. Journal of 
Business Ethics, 105, 535–545.

92. Wen, F. (2017) School tenure and student achievement. School effectiveness 
and school improvement, 28 (4), 578-607

93. Yeşil, S., Mavi, Y. & Ceyhan, S., (2017). Etik iklim algısı ve bireysel sonuçlar 
üzerine etkileri. Dumlupınar Üniversitesi Sosyal Bilimler Dergisi, 51(1), 19–38


